
PD Title: Building Education Capacity to Support School Climate and Youth Development:  Educating the Whole Child, Trauma-

Informed Practice 

 

Time Required for 

Workshop (in minutes) 

240 minutes (4 Hours) 

Materials PowerPoint presentation; Script; Workbook; 3-2-1 Exercise (Ticket out the Door); White board or Flip 

board; Dry erase markers; Markers; Highlighters; Pens; Impact of Complex Trauma article; (Parts 1-4) 

Case Studies for group discussions; Envelopes for each table containing pieces for Dissociation vs 

Hyper-arousal activity. 

Technology Computer/Laptop; Projector; thumb-drive containing presentation videos 

Special Considerations N/A 

 

Objectives  Define trauma and how it differs from everyday stress. 

 Understand the potential impact of trauma on the brain and identify possible responses 

displayed by children 

 List the protective factors schools need to have in place to help traumatized children learn.   

 

Assessments N/A 
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Slide Facilitator Displays Facilitator Says Facilitator Does 

and/or Distributes 
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Facilitator Says: 
MCESA is the Maricopa County Education Service Agency. At 

MCESA we listen to educators to understand their challenges and 

then collaborate with diverse groups to create solutions to those 

challenges. At MCESA we believe there is hope for system change. 
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Facilitator Says: 
As educators we have a responsibility to teach all children.  To reach 

all children, we need to have an understanding of trauma and its 

effects on children. Our goal today is to build your awareness of 

trauma, rather than to make you an immediate expert on the subject. 

This workshop won’t make you a trauma expert or guarantee you 

will immediately become trauma-sensitive when working with 

students.  Change will come when you make a commitment to 

change.  

Today’s training is intended to be an overview on trauma, with an 
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emphasis on the following objectives: 

Read objectives on slide 

 

 

Sub-Objective: (time)  Define trauma and how it differs from everyday stress. 
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Let’s talk about Trauma and School Performance. Behavior health 

systems, primary care and criminal justice systems have pioneered 

the work of the impact of trauma on young people. Education is 

beginning to realize the impact of trauma on school and learning. In 

the past 10 years, we have seen the research begin to move into the 

education realm. 

  

Research shows a child’s reaction to trauma can commonly 

interferes with brain development, learning and behavior which can 

have a potential impact on a child's academic success as well as the 

overall school environment. 

  

It can: 

•  Adversely affect attention, memory, and cognition. 

• Interfere with effective problem solving and/or planning 

• Reduce the ability to focus, organize, and process 

information 

• This can result in overwhelming feelings of frustration and 

anxiety 

Turn to page 1 in your workbook, Trauma and School 

Performance.   

Read over the list think of students who come to mind. Is it possible 

Facilitator Does: 

Refer participants to page 

1 in their workbooks. 
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their difficulties can be attributed to trauma they may have 

experienced? 

Did you know, traumatized children are:   

- 2.5x more likely to fail a grade in school 

- Score lower on standardized achievement tests 

- More likely to have struggles in receptive & expressive language 

- Suspended & expelled more often 

- More frequently placed in special education 

- Have decreased reading ability 

- Have lower GPAs 

- Have more school absences  

- Have more suspensions and expulsions 

  

Did anything stand out to you on the list? 

This is why we are here to today, to see how trauma can impact 

some of the children we teach. In this training we are going to 

reframe how we think about our youth from what is wrong with 

these kids, to what has happened to them? What have they 

experienced or witnessed? 
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Turn to page 2 in  your workbook 

According to Substance Abuse and Mental Health Administration, 

there are 4 R’s of Trauma-Informed Approached: 

(Click) 1) Realizing everyone, at all levels have a basic realization 

about trauma, and the impact and prevalence of trauma  

(Click) 2) Recognizing the signs of trauma 

(Click) 3) Responding by considering the experiences of trauma 

among children and putting into practice what we know about 

trauma. 

(Click) 4) Resist Re-traumatizing, meaning- we need to support all 

students to feel safe- physically, emotionally, socially and 

Facilitator Note: 

Slide is animated, bullet 

points will come in one at 

a time, activated by a 

click. 

Facilitator Does: 

Refer to Anchor Chart on 

4 R’s. Have posted on 

wall to refer to throughout 

the trainings. 



PD Title: Building Education Capacity to Support School Climate and Youth Development:  Educating the Whole Child, Trauma-

Informed Practice 

 

academically at school 

We will be referring back to these 4 R’s throughout today’s training 

as they will help in meeting our overall objectives.   

www.samhsa.gov SMA14-4884 
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Facilitator Says: 
Let’s get started. Please turn to page 3 in your workbook and take 

a moment to write down your personal definition of trauma…..How 

would you define trauma? (allow 2-3 minutes).  

Share your definition with your group. Now work to create an 

agreed upon definition to share as a table group. There is paper on 

your tables to write your group definition.  

Facilitator Does: 
Allow participants to share out.  Use white board or poster paper to 

point out any key words that are similar in group definitions. 

Facilitator Says: 
Ok, great.  We’ll return to this definition a little later, but in the 

meantime, please keep your definition in your mind.  

 

Facilitator Does: 

Refer participants to page 

2 in their workbooks. 

 

Allow participants to 

share out.  Use white 

board or poster paper to 

point out any key words 

that are similar in group 

definitions. 
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Facilitator Says:  

Now I’d like to show you a short video.  As you watch the clip, 

think about the children at your school. Keep in mind your 

definition of trauma. Use the space on page 3 in your workbooks to 

consider additional key works to define trauma.  

 

(After watching the video) Are there any more key words you would 

like to add to your personal definition of trauma?  What did you 

notice? 

The first R- is realizing the prevalence and impact of trauma.  You 

can feel the pain as the youth talk about their experiences. 

Facilitator Does: 

Refer participants to page 

2 in their workbooks. 

 

Queue video using 

internet connection, or 

copy video to a jump 

drive.  Video should be a 

condensed version of the 

original 7 minute version 

of “Through Our Eyes: 
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 Children, Violence, and 

Trauma.” 
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 (Video is embedded) 

9 

 
 

Facilitator Says: 
You identified additional key words from the video.  The video also 

presented several types of traumatic events or experiences. What 

were some of those? (Popcorn Share Out) 

 

 

Facilitator Does: 
Depending on the time, 

consider allowing a few 

participants to share out 

events (1-2 minutes). 
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Facilitator Says: 
Here are a few events/experiences that can cause trauma for our 

kids. Think about reasons you might have referred your kids to the 

school counselor. The experiences on the slide might be some of 

them. Popcorn share out.   

The last four – discrimination, racism, oppression, and poverty, are 

more subtle but are pervasive, and overtime, they can have a 

cumulative impact. They are a different color in your workbook 

also. 

On page 4 in your workbook there is a list of some experiences 

Facilitator Does: 
- Refer participants to 

page 4 in their workbooks.   

 

- Allow time for group 

discussion. 
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that may cause trauma for our youth. There may be some on the list 

you haven’t thought of.  

 

Trauma usually falls into three categories 

• Acute trauma typically involves a one-time experience such 

as a natural disaster or car accident 

• Chronic involves repeated, prolonged (domestic abuse, 

violence, war)  

• Complex trauma involves prolonged or multiple traumatic 

events such as neglect, physical or sexual abuse,  most often 

by trusted caregivers and early-life onset 

 

Take a minute at your table and decide if the events on page 3 are 

acute, complex or chronic. 

 

(After 5 minutes) 

Would anyone like to share what your table found?  What 

experiences might be prevalent at your school? Did your group 

struggle with classifying a certain experience? 

 

We have to remember that trauma is subjective. Many experiences 

may cause trauma, but a particular experience will not cause trauma 

for all children experiencing it. The impact an event has on a youth 

depends on what SAMHSA (Substance Abuse and Mental Health 

Administration) calls the 3 E’s.  

. You might want to make a note of : 

• The Event 

• The intensity and length of their Experience,  

• The Effect the experience has on them.  

 

The effect an event has on youth often depends on external supports 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Facilitator Note: 

Consider charting the 3 

E’s for continuous 

reference throughout the 

training 
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available to the child and the child’s ability to cope. 
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Facilitator Says: 

We have to remember that trauma is subjective. Many events may 

cause trauma but a particular event will not cause trauma for all 

children experiencing it.  Click-The impact an event has on a youth 

depends on what SAMHSA (Substance Abuse and Mental Health 

Services Administration) calls the 3 E’s.  

 

Click Event-objective and measurable 

Click Experience- subjective and difficult to measure because it 

relates to how someone reacts to an event 

Click Effects- are the reactions a person has to the event and how it 

changes or alters their ongoing or future behavior 

 

(Consider having the 

chart on the wall for an 

anchor chart) 
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Facilitator Says: 

Everyone reacts to stress differently.  How many of you have felt 

stressed this week? What have you been stressed about? (Allow 2-3 

minutes for group share out) 

 

Stress is a normal part of life and can come from any situation or 

thought.  We all need a certain amount of stress, a certain amount of 

anxiety to perform well.  In small quantities it can motivate us to 

make positive changes or get things done, but too much stress or 

having a strong reaction to stress can be harmful.  

 

Persistent stress can lead to anxiety, unhealthy behaviors (overeating, 
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substance abuse, and lack of self-care including poor nutrition and 

lack of sleep.)   

 

SO when does it become traumatic and not just a stressful situation?   

Stress can be acute (brief and severe) or chronic (over a long time). 

When stress overwhelms the capacity of one to respond in a healthy 

way- physically, emotionally and/or mentally, trauma can result.  

Remember, it isn’t the event that makes it trauma, it is our response 

to the event.  

 

13 

 

 

Facilitator Says: 
CLICK (to show slide title) We just talked about the Three E’s.  

What were they? (Popcorn share out) 

Everything that we expect and believe about the world that we live in 

is learned through experience. Imagine that you’re going for a hike 

and crossing a field near your home to get to the trail.  

  

(Click) You glance down, and in front of you is a huge snake. It 

begins to hiss and becomes defensive.  How do you think you’d 

react? (Allow participants to respond.) 

  

How many of you would freeze?  

How many would run away?  

How many of you would attack the snake and try and kill it?   

How many would say- “Oh great! I haven’t seen a bull snake in a 

long time!” and pick it up? 

 

Facilitator Note: 

The only thing you will 

see when this slide 

appears is the title. 

 

The slide is animated, 

activated by clicks.   

 

Allow 2-3 minutes for 

partner discussion. 
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Facilitator Says: 

Now imagine that you need to cross another field a few days later.  

What are you likely to do?  (pause for responses)  More than likely 

you’re going to be watching the ground a lot more closely! 

 

(Click) If you happen to see an old rubber hose that someone 

dropped, you’re likely to be startled, even before the thought, “Augh!  

Snake!” reaches your conscious awareness.  Even if you’d been 

hiking many times before without seeing a snake, seeing a snake 

changes your expectations of hiking, and puts you on the lookout for 

danger.  That’s because it’s a lot safer to mistake a hose for a snake 

than to not recognize a snake. 

 

 

Facilitator Note: 

The only thing you will 

see when this slide 

appears is the title. 

 

The slide is animated, 

activated by clicks.   
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Facilitator Says: 
We’ve just spent the first part of the training defining trauma. 

According to mental health experts, a traumatic event is different 

from an everyday upsetting event in a couple of important ways: 

 

(click) A traumatic event(s) threatens our lives or bodily integrity. 

(click) It can also be traumatic to witness an event that threatens the 

life or bodily integrity of someone we love, (click) “and” (click) 

traumatic events cause us to experience an overwhelming sense of 

terror, horror, and fear. Our hearts pound in our chests, and we may 

vomit, lose control of our bladders or bowels, feel as if we’re stuck 

in a nightmare, or even pass out.  

 

A child’s response to an event is based on their perception of the 

event. A child’s body and mind might respond to an event as life-

Facilitator Note: 

The slide is animated, 

activated by clicks.   

 

Facilitator Does: 

Refer to Anchor Chart 

 

www.samhsa.gov 

SMA14-4884 
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threatening even if it is not. Experts say that trauma isn’t the event 

itself but is an individual’s response to a highly stressful situation 

where their ability to cope is dramatically compromised. 

 

We have just spent the first part of our training defining trauma and 

how it differs from every day stress.  This is one of the first steps in 

becoming a trauma-informed school. 
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Facilitator Says: 

Congratulations! You are now on the change path to becoming 

trauma informed. We have covered the 1st R- Realizing. It is 

important that everyone, at all levels have a basic realization about 

trauma, the impact and prevalence of trauma. This includes the 

classroom teachers, playground and classroom aides, bus drivers and 

anyone who is in direct contact the children at school. 

 

I want to introduce Jackson, in a case study from Ohio. We will be 

using this case study throughout our session today. 
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Facilitator Says:  
Let’s review.  The first R is realization. In realization you are aware 

of possible events or experiences that may cause trauma. On your 

tables, you will find a file folder with his case study. Please pass out 

part 1 to the table. Read along and listen as I introduce Jackson to 

you.  

 

Part One 
Jackson is a 10 year old who is in 4th grade.  He lives with 

Facilitator Note: 

Read and hand out case 

study, part 1. 

 

Allow time for 

participants to complete 

their thoughts in their 

workbooks, on page 4. 
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his mother and fourteen year old brother in a small 

apartment.  Jackson’s father got arrested last year.  Jackson 

has not seen or spoken to his dad since that morning he left 

for school.  His mother works multiple jobs now and still 

barely has enough money to pay the bills and put food on 

the table.  She isn’t able to afford healthy and nutritious 

food, but the kids don’t go hungry.  To help with expenses, 

they have roommates, a young mother and her two small 

children ages two and five.    Their apartment is very 

cramped at night. Jackson and his brother don’t have 

personal space; they sleep in the living room.  They 

constantly fight about who gets the floor or the couch. 

Jackson’s mother is always tired and is gone most of the 

time.  Jackson worries that she might not come home one 

day like his dad.  Jackson is left alone a lot when he is at 

home because his 14-year-old brother doesn’t want his little 

brother hanging around with him.    The neighborhood they 

live in has one of the highest crime rates in the city.  Every 

time Jackson is home alone, he hears fighting and yelling in 

the streets below.  There are a high number of homeless 

people, and generational poverty plagues the families who 

have lived there their whole lives.  There is a prevalent gang 

presence in the neighborhood, and Jackson’s older brother 

has been feeling pressure to join.  The community is 

becoming increasingly unsafe and witnessing violent acts is 

becoming more common.  

 

Please turn to page 5 in your workbook 

  

This is a sample case plan and we will be using it throughout the 

training. In the first column, please identify the positive aspects of 
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Jackson’s situation, the second column you will list potential risk 

factors that might cause trauma in his life and the third column 

consider the three categories of trauma.  What may Jackson be 

experiencing? 

  

Work with your table groups or partners to complete Case Study part 

1 on page 5 in your workbook.   

  

Allow time for participants to complete their thoughts in their 

workbooks. 

Let’s review our case study together. What did you find out about 

Jackson?   

What are some of the positive aspects of his life?  

What potential risk factors did you identify? 

When looking at the categories of trauma, how would you categorize 

the potential risk factors? 

  

When referring to the 4 R’s, we are starting to Realize the basic 

impact and prevalence of trauma.  If we were to speculate what 

behaviors Jackson was showing on campus, what would those 

behaviors look like? (popcorn out) 

 

Sub-Objective: (time)   Understand the potential impact of trauma on the brain and  

identify possible responses displayed by children. 
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Facilitator Says: 

To help us understand behaviors of some of the kids like Jackson in 

our classrooms, we need to have a basic understanding of the 

potential impact of trauma on the brain and how it can impact brain 

development. 

 

We aren’t experts on the brain nor do we expect you to be, but 

let’s talk briefly about how the brain responds to fear.  

 

Think about your response to finding a snake unexpectedly.  The 

event is processed in your brain and you react in a certain way. 

 

 

 

Facilitator Note: 

Option1- video? 

Option2- slides 18 and 

19? 

 

19 

 

Facilitator Says: 

Although most of us don’t consider fear to be a pleasant experience, 

it is necessary for our survival. Living without fear would be as 

dangerous as living without the sensation of pain. Fear prepares us to 

react to danger. Think again about your response to finding a snake 

unexpectedly.  Let’s look at the way the event is processed in your 

brain in order to understand why you react in a certain way. 

 

On page 9 in your workbook is a place to take notes about the brain.  

 

(click) The basic fear response begins with input from our senses. 

The input goes from your skin, eyes, mouth, or ears to the thalamus, 

which is the teal area on the drawing of the brain. Think of thalamus 

as a relay station that encodes the information from your senses. 

  

(click) Your sense of smell bypasses the thalamus and goes directly 

to the amygdala, the red area on the drawing of the brain.  

Facilitator Note: 

The slide is animated, 

activated by clicks.   
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The amygdala adds the emotional response.  

  

(click) Think of the amygdala as a switch board. It sends out 

information and the body becomes ready to fight, flight or freeze.  

(click) While the sensory information is being encoded, the 

hippocampus, the yellow area on the drawing of the brain, provides 

context and short-term memory that later will contribute to long-term 

memory of the event. 

  

(click) Think of the hippocampus as a file cabinet.  It uses the files 

to determine if this is a situation that needs immediate action and if 

you need to fight, flight or freeze. The hippocampus starts to direct 

the cortex towards developing a quick action plan if needed.  

 

(click) The prefrontal cortex, purple area on the drawing of the brain, 

is the part of the brain helps in reasoning, judgment, and decision 

making. Think of the prefrontal cortex as a calculator. It makes a 

calculation about the best protective action to take. 

 

Let’s go back to the snake. You saw the snake and the information 

was sent to our thalamus. Your amygdala is going to trigger if you 

should be fearful of the snake.  It is accessing your emotions. 

Your hippocampus or filing cabinet was accessing your prior 

experiences with snakes.  

Facilitator Note: 
The slide is animated, activated by clicks.   
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Facilitator Says: 

Let’s talk about how trauma can impact the brain. 

(CLICK)Trauma can interfere with the development of the 

prefrontal cortex. It has been found to be smaller and not fully 

developed in youth who have experienced trauma. This impacts the 

way they behave, solve problems, and make decisions. Youth who 

have experienced trauma are at increased risk for: 

• At a increase risk for reckless and risk-taking behavior,  

• A higher rate of underachievement and school failure,  

• Have an increase in aggressive or delinquent activity. 

(click) The amygdala is our switchboard and decides if an event, 

situation, or feeling is SAFE or Dangerous. If chronically stressed 

the amygdala has a hard time distinguishing between real danger or 

false danger. 

( Click)  Their switchboard isn’t functioning properly. The youth are 

in a constant state of alert and feel like they are in danger.  

They never feel safe. Think of a youth that tends to over-react. They 

are walking in line and the boy behind trips and bumps into this kid. 

The youth turns around, ready to fight and hits the other kid. He felt 

like he was in danger and never stopped to think it was an accident.  

 

( Click) The hippocampus- the filing cabinet of a youth who has 

been traumatized isn’t filed in an orderly manner.  It is unorganized 

and all over the place.  They can’t rely on their memory storage to 

decide if they are in danger, or safe and secure. 

What is important is that with practice and self-awareness we can 

modify our fear responses which seem totally automatic.  Go back to 

the snake scenario.  Isn’t it interesting how some people react in fear 

and others have learned not to fear them? 

The good news is, we can teach youth how to size up situations 

better, so that they can differentiate real danger from safe situations. 

Facilitator Note: 
The slide is animated, 

activated by clicks.   
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Facilitator Note: 

The slide is animated, activated by clicks.   

 

21 

 

Facilitator Says: 

The responses in the brain trigger our bodies to react. 

(click) In addition, the heart rate, blood pressure, and breathing rate 

all increase. Blood rushes to the muscles while digestion and the 

immune system are switched off.  

 

(click) The hippocampus will store the memory of the danger. It goes 

into the filing cabinet so we learn to fear or not fear.  

Who remembers the 3 E’s? (pause for participant responses) They 

are: the event, the experience and the effect.                                

 

As we grow our files are revised and we learn to behave in different 

ways. The response to protect ourselves is ingrained but our actions 

change with our experiences and changing appraisal of the situation. 

 Facilitator Says: 
Let’s talk about how trauma can impact the brain. 

(CLICK)Trauma can interfere with the development of the 

prefrontal cortex. It has been found to be smaller and not fully 

developed in youth who have experienced trauma. Youth who have 

experienced trauma are at increased risk for: 

• At a increase risk for reckless and risk-taking behavior,  

• A higher rate of underachievement and school failure,  

• Have an increase in aggressive or delinquent activity. 

(click) The amygdala is our switchboard and decides if an event, 

situation, or feeling is SAFE or Dangerous. If chronically stressed 

Facilitator Note: 
The slide is animated, 

activated by clicks.   
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the amygdala has a hard time distinguishing between real danger or 

false danger. 

( Click)  Their switchboard isn’t functioning properly. The youth are 

in a constant state of alert and feel like they are in danger.  

They never feel safe. Think of a youth that tends to over-react. They 

are walking in line and the boy behind trips and bumps into this kid. 

The youth turns around, ready to fight and hits the other kid. He felt 

like he was in danger and never stopped to think it was an accident.  

( Click) The hippocampus- the filing cabinet of a youth who has 

been traumatized isn’t filed in an orderly manner.  It is unorganized 

and all over the place.  They can’t rely on their memory storage to 

decide if they are in danger, or safe and secure. 

What is important is that with practice and self-awareness we can 

modify our fear responses which seem totally automatic.  Go back to 

the snake scenario.  Isn’t it interesting how some people react in fear 

and others have learned not to fear them? 

The good news is, we can teach youth how to size up situations 

better, so that they can differentiate real danger from safe situations. 

Facilitator Note: 
The slide is animated, activated by clicks.   
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Facilitator Says: 

Understanding how trauma impacts the brain is a part of the 4 R’s- 

realizing what is happening to the brain helps us to better understand 

what a traumatized youth is experiencing.  We need to be aware of 

our brain and when we are beginning to lose control of our emotions 

and flip out.  

 

It is also important for us to teach our kids about their brain so they 

can learn to self-regulate their emotions and behavior.  

 

Facilitator Notes: 

Option 1 - can go through 

the slide and teach lesson 

yourself 

 

-OR- 

 

Option 2 – Show video 

from Dr.Siegel 

http://www.drdansiegel.c

http://www.drdansiegel.com/resources/everyday_mindsight_tools/
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Dr. Daniel Siegel has simplified the brain and uses the hand to model 

the brain. He calls it “Flipping your Lid” 

 

Close your fingers around your thumb and make a fist.  The hidden 

thumb represents the amygdala and hippocampus. Who remembers 

what the role of the amygdala? And the hippocampus?  Remember, 

if the amygdala senses stress, which is interpreted as danger, it 

causes the thinking part of the brain to be shut down. The alarm 

system shuts down the upstairs brain so we can’t think before we act. 

 

The fingernails represent the prefrontal cortex.  We learned that the 

prefrontal cortex processes information such as how we relate to 

others, understand other’s feelings, ability to calm ourselves and 

make choices, read others, and morality).  When we are calm the 

upstairs brain is in control, We can be upset and still express our 

feelings as long the upstairs and downstairs part of the brain is still 

connected.  When you are stressed, overwhelmed or trying to deal 

with traumatic, painful memories, the pre-frontal cortex shuts down 

and no longer functions and works or communicates with the rest of 

the brain. 

 

As you begin to flip your lid (fingers begin to rise) the 

communications between the upper and lower brain is broken and 

the Amygdala- lower brain) takes over and you are in the fight, flight 

or freeze mode. 

 

To reengage or learn, you have to calm down and bring the 

prefrontal cortex back into being in control.  Sometimes it can take 

up to 20 min or longer. 

 

If a child (or adult) has flipped their lid- don’t ask them what they 

om/resources/everyday_m

indsight_tools/ 

 

Hand Model  

https://www.youtube.com

/watch?v=gm9CIJ74Oxw 

 

 

http://www.drdansiegel.com/resources/everyday_mindsight_tools/
http://www.drdansiegel.com/resources/everyday_mindsight_tools/
https://www.youtube.com/watch?v=gm9CIJ74Oxw
https://www.youtube.com/watch?v=gm9CIJ74Oxw
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were thinking because they weren’t. The amygdala was in control. 

 

Going back to the R’s- Realizing the impact trauma has on the brain 

helps us to Respond to youth who are dealing with trauma.  

Consider at your table, Why would you teach this to your kids? How 

you would teach this technique to your students? (allow for 

participants to briefly discuss their thoughts) 

 

Dr. Siegel recommends teaching this technique to kids around age 5 

when they being to self-regulate their emotions and behavior. 
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Facilitator Says: 

Remember it isn’t the event or experience that makes it trauma but 

rather, the response to the event. This is what you see in the 

classroom.  You can’t see what is going on in the brain. You see the 

response. 

So let’s talk about this…. 

   

In your packet, there is an article from the National Child Traumatic 

Stress Network titled “Impact of Complex Trauma” We are going 

to read this article which will get more into the impact of trauma on 

children. 

  

We will work in six groups to review the article.  Everyone will read 

the first section on the impact of trauma and each group be assigned 

one of the categories and will report out to the group what they find. 

There is chart paper for you to use to create a poster on your section. 

Use pages 11 and 12 in your workbook as a guide for what needs to 

be shared out with the whole group. Think about and identify 

potential impacts and potential responses that would likely be seen 

in the classroom for your identified section topic. This is an example 

of how to set your poster up. 

Facilitator Notes: 

- Label the chart paper 

with designated headings: 

 

Chart paper needs to 

include, Potential Impact 

and Potential Responses 

seen in classroom/school 

 

Group ___________ 

Potential Impact on Youth   

Potential Responces at  

             School      

Strategies     
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Let’s count off by 6’s. (after count off) Ok, find your group. You 

have 7 minutes: 

Group 1- Relationships   

Group 2- Physical Health 

Group 3- Emotions    

Group 4- Behavior 

Group 5-Cognition    

Group 6 Self- Concept 

  

 Facilitator Notes: 

Label the chart paper with designated headings: 

         Group__________ 

Potential Impact 

Potential Responses at School 

Strategies (Using two articles in their packet-“School and Classroom 

Strategies: Trauma Related Concerns “ and “10 Strategies to Help 

the Traumatized Child in School”. 

. 

 

The notes below provides additional information in case needed 

when the group presents 

Group 1 
Traumatic experiences may affect all levels of functioning with a 

variety of responses. 

Relational: emotional barriers, distrust and feelings of betrayal, 

attachment problems 

The world is uncertain and unpredictable to them 

They can easily become socially isolated and have trouble relating 

to and empathizing with others 

NOTE: 
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Many youth with early interpersonal trauma struggle with trust, 

affection, and connection. This is because when a child had this type 

of feeling for a caregiver that person either victimized, abandoned, 

or neglected them, which is one of the key reasons that relationships 

can be so difficult for these youth. I’m sure we can all think of a 

youth that no matter how hard we tried, there never was a 

connection with them. 

Group 2 
Physical 

 Physical responses: nervousness, tiredness, headaches, 

stomach aches, nausea, trouble sleeping, nightmares, 

worsening of existing medical problems, poor impulse 

control 

 Eating disorders, fatigue 

 Hypersensitive to physical contact, insensitive to pain 

Group 3: 
Emotional 

 Emotional: fear, anxiety, panic, irritability, anger, 

withdrawal, depression, confusion, hopelessness and 

helplessness, emotional numbing, guilt 

 Difficulty in identifying or labeling feelings and 

communicating needs 

 Their emotional responses may be unpredictable and 

explosive and have difficulty in calming down.  For a child 

with a complex trauma history reminders of the trauma may 

be everywhere in the environment.  

Group 4: 
Behaviors might include: 

 Poor impulse control, trouble self-regulating, aggressive 

towards others  

 Day dreams, doesn’t pay attention 
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 May act defensively  

 Engage in risky behaviors such as self-harm, substance 

abuse, stealing, running away.  

 Difficulty controlling impulses, oppositional defiant 

behavior, aggression, disrupted sleep and eating patterns  

Group 5: 

Behaviors might include: 

 Poor impulse control, trouble self-regulating, aggressive 

towards others  

 Day dreams, doesn’t pay attention 

 May act defensively  

 Engage in risky behaviors such as self-harm, substance 

abuse, stealing, running away.  

 Difficulty controlling impulses, oppositional defiant 

behavior, aggression, disrupted sleep and eating patterns  

Group 6: 
 Lack of consistent sense of self,  

 body image issues,  

 low self-esteem,  

 shame and guilt 

 

 

•  
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Facilitator Says: 

We discussed several responses and impact of trauma. Let’s dive in 

a little deeper with how youth respond to trauma to help us 

recognize the behavior and respond to what is going on. 

  

After a traumatic event, it’s common to experience some traumatic 

stress reactions. It’s important to know that the effects of trauma are 

cumulative. In other words, , the more traumatic events one has 

experienced, the harder it is for one to recover from any single 

event, and the more likely the youth will exhibit traumatic stress 

reactions. Let’s step through the four main categories of trauma 

responses.  Be sure to use pages 13 and 14 in your workbooks to 

take notes.  You will need this information for our case study on 

Jackson. 

 

The first two responses are the most common types of responses to 

traumatic events.  Most people experience these types of responses 

at some point in their lives and they are usually short lived. 

  

Starting with Re-experiencing/Reenactment, this is when thoughts, 

images, sounds, or feelings associated with the traumatic event come 

back into mind uncontrollably at any time.   

 

For example, have you ever been in a car accident and unable to get 

the images or sounds out of your head no matter how hard you try?  

Going through the event again is more commonly known as a 

“flashback.”  Particular sights, sounds, or smells can trigger a 

flashback.  Sometimes even dreams and/or nightmares may trigger 

someone to re-experience their traumatic event. 

  

Young children often re-experience or reenact traumatic experiences 

Facilitator Note: 

Refer participants to 

workbook pages 9 and 10 

to take notes. 
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through their play. They may try in their play to make whatever 

happened turn out differently.   

  

Facilitator Note: 
Refer participants to workbook pages 13 and 14 to take notes. 
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Facilitator Says: 

Typical responses in Avoidance and Numbing involve feeing shut 

down, withdrawn, numb, or cut off from one’s feelings. 

 

Think about this for just a moment.  Have you ever lost a loved one 

and felt numb afterwards? 
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Facilitator Says: 
Has anyone here ever been in an earthquake or hurricane? Do you 

remember how for days afterward, you overreacted to the slightest 

loud noise or wind blowing?  Well, this is an example of our next 

category, Hyper-arousal and Reactivity. 

 

Trauma expert Carl Bell said that youth who are hyper-aroused 

“behave as if they are living on the balls of their feet.” It’s as if their 

bodies are primed to respond to any stressor with the “fight, flight, 

or freeze” reaction. Every time their bodies go into a fight, flight, or 

freeze reaction they undergo all the physical changes designed to 

help the body react to danger, such as stress hormones flooding their 

systems.  

 

Many of these youth feel unsafe in situations where youth without 
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trauma histories would not.  As a result these youth may experience 

the following characteristics: 

• Sleep problems  

• Anxiety 

• Rapid heart rate and breathing 

• Impulsiveness, inattentive, and restless 

• Easily startled 

• Angry outbursts, aggression 

• Difficulty concentrating 
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Facilitator Says: 
Next we have Dissociation.  Dissociation can occur under several 

circumstances: 

- When an individual is under stress 

- When strong emotions surface 

- When the youth feels threatened 

All of these things can cause a youth to reach a level of dissociation 

that becomes their way of being in the world.  

 

Young children are more prone to dissociation than older children 

because they lack the abilities to manage what is scary or painful, 

unable to remove themselves from the situation. An example would 

be, a child may picture themselves on the ceiling if they are going 

through sexual trauma because they can’t physically remove 

themselves from the situation. 

 

As a result, adaptive responses to an abnormal situation can range 

from mild to severe in children.  To clarify:  

• A Mild response is when a youth temporarily “spaces out” 

or becomes unaware of surroundings; but is able to reengage 

in classroom activities within a short period of time.  

Facilitator Note: 
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Although this response is considered mild, it can have an 

adverse effect on learning, classroom behavior, and social 

interactions. 

• A Severe response is when a youth deliberately inflicts self-

harm, such as cutting; but because of he or she is dissociated, 

often they will not feel the pain because their feelings are cut 

off, making it difficult to learn, identify, tolerate, and express 

a natural range of feelings. 
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Facilitator Says: 

Some responses to trauma are covert and others are overt. Take a 

moment to think about the classroom and behaviors you might see.  

What might be a covert response?  What about an overt response?  

 

To help you with your answers, let’s look at Dissociation and 

Hyper-arousal a little deeper with a group activity.   

 

On your table you have an envelope. With your group, read through 

the responses and categorize the behaviors as dissociation or hyper-

arousal.  

 

You have 4 minutes for this activity.  Go ahead and begin now. 

 

Facilitator Notes: 

Give them time to sort and 

discuss.  

 

After designated time is 

up, CLICK next slide 

which has the answers. 
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Facilitator Says: 

Nice work everyone.  Now let’s see how well your group did.  

Please direct your attention to the screen to check your answers. 

 

(pause for a few moments for participants to check answers) 

 

How did you do? Were there any behaviors you had trouble placing? 

 

(pause for responses) 

 

With the help of this exercise, you’ll notice that youth respond to 

trauma in a variety of different ways. It’s important to look for these 

signs in our kids in order to best support them and not just look at it 

as behavior issues. 

 

Now think again of some of the kids in your classroom who may 

have exhibited some of these behaviors. We need to stay conscious 

not to overlook kids who are sitting quiet and are almost invisible in 

the room because the tendency is to focus on students with 

behavioral issues resulting from hyper-arousal. Did anyone come to 

mind? Did anyone have any ah-ha’s as we went through this 

activity?  

 

 

Facilitator Note: 

Allow time for discussion 

and reflection. 
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Facilitator Says: 
Trauma related behavior can be compared to an iceberg. Typically 

80 to 90% of an iceberg lies beneath the ocean and isn’t visible to 

the naked eye. So, the tip of the iceberg is very deceptive. 

We need to realize there is more to the behavior, recognize what 
might be going on below the iceberg.  
 

By the same token, what we see and hear students do is just the tip 

of the iceberg. Think about some of the behaviors we see in our 

youth at school: 

- ADHD 

- Aggression 

- Anxiety 

- Bipolar Disorder 

- Delinquency 

- Depression… 

 

And the list goes on and on. We need to be cognizant to go below 

the surface, in order to consider factors that might be causing the 

behavior. When we can better understand what’s happening in a 

child’s mind, we can be more effective in managing the challenge. 

It’s like the layers of an onion and we are trying to peel back one a 

time to identify the appropriate support for the youth.  

 

So, back to the iceberg- here are some potential issues that can be 

found below the surface,  (click on each one) 

• Feelings and thoughts 

• Values, beliefs and priorities 

• History 

• Needs and Fears, 

 

Facilitator Note: 
The slide is animated, 

activated by clicks.   
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We need to look beyond the behaviors.  

(Click) Is trauma playing a role in their behavior? 

We need to realize there is more to the behavior, and recognize 

what might be going on below the iceberg. 
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Facilitator Says: 

At this point, we’ve covered the 2nd R- Recognizing the possible 

signs of trauma. 

 

Facilitator Note: 
www.samhsa.gov 

SMA14-4884 
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Facilitator Says: 

Let’s look at Jackson’s behaviors and what responses he may be 

having due to trauma in his life.  Refer back to page 6 in your 

workbook. 

Please locate part 2 of Jackson’s case study.  Read this to yourself 

and with your partner complete part 2 on the case study. 

Part Two 
4th Grade and 5th Grade  

Jackson attends school regularly, but is always anxious while there. 

Although he attends school, he is struggling with his academics and 

behavior.  He has little interest in learning and gets bad grades. He 

is always tired and has difficulty concentrating.  He never has his 

homework complete and he often gets marked down for not having 

assignments and communication folder signed by his mother.  He 

has a wide range of behaviors, which teachers feel he could control 

if he wants.  His teachers report that every once in a while he has a 

great day and is focused.  Most days though, Jackson stares off into 

Facilitator Note: 

Jackson’s behaviors 5th 

grade- Part 2 

 

Allow time for 

participants to reflect and 

respond on questions 

related to Jackson. 
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space and completely checks out.  Other days, he is incredibly 

disruptive, talkative, walks around and bothers others, unable to sit 

down and be quiet.  His teachers have low expectations for him and 

if you ask Jackson his opinion of who cares about him on the school 

campus he would say that there wasn’t anyone.  In 4th grade he got 

suspended four times and sent home and so far in 5th grade, he has 

been suspended three times.  

 Allow for work time. 

Facilitator says: 

It’s obvious that Jackson has some good days and some bad days.  

What are some of the possible responses to trauma that Jackson is 

experiencing?  (allow for responses) 

Thinking back to the iceberg model, remember- sometimes we only 

see what is at the surface.  What do you think is below the iceberg 

for Jackson? (allow 2-3 min for responses). 

- What are some positive events or experiences for Jackson? 

- What are some possible events or experiences that may be stressful 

or traumatic? 

Our role is to respond to Jackson’s behaviors and to avoid re-

traumatizing him.  Responding to Jackson’s behaviors could look 

like- stopping and asking Jackson “What happened? What’s going 

on?” instead of shaming Jackson for his behavior, which most likely 

will make the behavior worse.   

 

 

Sub-Objective: (time)  List the protective factors schools need to have in place to help traumatized children learn. 
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Facilitator Says: 

 

Everyone has environmental triggers that evoke emotions.  For 
some of us hearing a certain song or smelling a certain smell brings 
back memories. Remember the 3 E’s- Event, Experience, and 
Effect.  Going back to the way the brain works we know thalamus 
processes and relays incoming signals from our 5 senses which can 
trigger different emotions.  
  
I am going to put up some pictures one a time. Let’s decide how 
these images may be commonplace for one person and a trigger for 
another person. 
   
(click) What do you hear? (sound clapping hands) 
- What might this trigger for a youth who is experiencing trauma at 
home? 

  
(click) What do you see? (a playground)  
- Why might a playground be a trigger for someone? 

  
(click) What do you see? (a pizza)  
- We see food but it pizza was a strong trigger for one student. A 
youth had been referred to a counselor because he had been 
kicked out of six schools in the past three years for fighting.  The 
counselor and youth eventually realized each of the fights had 
happened in the school cafeteria and it was when pizza was being 
served.  
  
These triggers are often below the surface.  Just like the iceberg we 

Facilitator Note: 
The slide is animated, 

activated by clicks.   
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see their behavior and reaction, but we don’t know the reason for 
the behavior. Remember the youth may not understand the 
connection between the reminder and the reaction. These aren’t 
conscious choices.  Memories are stored in your hippocampus, the 
file cabinet and for a youth who has experienced trauma, they can’t 
rely on their memory storage unit to decide if they are in danger or 
safe and secure. 
  
Triggers are difficult to identify, and many times, the youth are 
unaware their behavior is related to their past experience. 
Reminders of trauma or loss can cause a youth to re-experience the 
trauma. A youth may experience the same reactions when exposed 
to a trigger as they experienced during or after a traumatic event. 
Sometimes it may just be someone touching them on the shoulder 
to bring back memories of abuse. 
They initially can’t control their reaction to triggers but over time 
can be taught to recognize their triggers and self-regulate. We need 
to realize triggers are difficult to identify and recognize the 
behaviors might be related to a hidden trigger. 
  
 When you see oppositional, defiant, aggressive behaviors, or bad 
attitude behaviors, consider that what you are seeing may be 
reactions to trauma reminders. It is hard for an adult to remain 
neutral at times and not take the behaviors personal.  We can’t 
control what happens at home, and there isn’t a quick and easy fix 
to help kids.  However, we can help kids build up their resilience so 
when the triggers or traumatic occur in their lives they are better 
equipped to deal with them 
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Facilitator Says: 

So what is your role? 
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Facilitator Says: 

Your role is to: 

1. Manage situation and regulate self 

2. Teach self-regulation (flip lid) 

3. Act like a Detective and look for clues (who, when, where, why,  

what happened) 

 

As we work with youth who have potentially experienced trauma, 

we shift from thinking what’s wrong with the youth to thinking 

about what can we do to help support them.  Implementing these 

best practices will help us to avoid re-traumatizing kids in our 

schools. 

  

We can also use protective factors that promote resiliency. 

Resiliency is the next workshop in the series but we want to touch 

briefly on it to help us understand how we can support and respond 

to the children in our school.  
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Facilitator Says: 

Turn to page 15 and 16 in your workbook and notice the lists of 
three protective factors and corresponding conditions that 
promote protective factors in schools.  
 The three protective factors to help build resiliency for all kids have 
been identified by researcher Bonnie Bernard.  
1. Caring and Support 
2. High Expectations 

3. Opportunities for Meaningful Participation 

  
The greater number of protective factors that exist in school, the 
more likely the children are to develop resiliency. 
  
When the environment is supportive, challenging and involving, the 
kids are able to build resilience. Using the three protective factors 
in our schools will help to support the youth and avoid re-
traumatizing them. 
  
Think about your school, what factors do you already have in place?  
What are some areas that could be strengthened?  Use page 12 in 
your workbook to jot down your thoughts to these questions. 
  
(allow several minutes for participants to reflect and write down 
their thoughts) 
  
Would anyone like to share what area they chose to strengthen and 
why? 

  
 

Facilitator Notes: 

Refer participants to pages 

15 and 16 in their 

workbooks for 

information and notes. 
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Facilitator Says: 

We just covered the 3rd R- Responding by considering the 

experiences of trauma among children. 

  

It is important to have a plan in place so everyone knows how to 

respond to children’s behaviors.  Most schools have a plan in place 

to respond to incidents impacting the entire school such as a death or 

event at the school.  We also need to have plans to support 

individual students who may be experiencing trauma in their own 

lives. 

 

One of the biggest aspects in creating school or student plans is to 

recognize what potential barriers exist. 

 

Facilitator Note: 

www.samhsa.gov 

SMA14-4884 
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Facilitator Says: 
On page 17 of your workbook, there is a list of possible barriers. 

Take a minute and rank these possible barriers to incorporating 

trauma-sensitive approaches. Please keep in mind that there isn’t a 

right or wrong answer. 

 

You’ll have 5 minutes for this activity, fill out your workbook first, 

then discussed among your table group the way you ranked them. 

 

(After 10 minutes) 

 

Ok great, let’s bring it back together. 

- What is our biggest barrier? 

- What did you find?  Any similarities of differences in the 

way you ranked the barriers? 

- Can you think of other barriers that need to be added? 

- How could you begin to address your number one barrier?  

Facilitator Notes: 

17 of your workbook. 

 

Allow sufficient time for 

participants to fill out rank 

(page 17), discuss, and 

reflect back to page 16. 
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Now, go back to the area to be strengthened section on page 16 of 

your workbook.  Is it tied to a barrier? How will you address it? 
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Facilitator says: 

Let’s look at Jackson again.  He is now at a new school. 
How is Jackson’s new school responding?*  
 

Please locate part 3 of the case study and read it to yourself. With 
your partner, complete part 3 of the case study on page 7. 
 

Part Three 
6th Grade   

In 6th Grade his mother decided to move Jackson to 

another school.  The new school has a Multi-tiered 

Intervention Team.  They review student files and data 

twice yearly and noticed Jackson’s number of suspensions.  

They scheduled Jackson to meet with a counselor twice 

per week and to study with a tutor for three days.  The 

school’s community liaison gave some resources to the 

mother about after school programs and supervised after 

school care, which she used and signed up both her sons.   

Jackson’s new teacher kept a close eye on him, checking 

in on him daily, and she made sure that her positive 

reinforcement far outweighed any stern talk.  She also 

allowed him to call his mother during the school day so he 

could check in with her.  His teacher held Jackson to high 

expectations; she understood his home environment was 

Facilitator Note: 

-Part 3  Case Study 

-Page 7 
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not conducive to enabling him to produce quality 

homework assignments.  She worked with him to come up 

with a schedule that allowed him to work after school in 

his tutoring session or in her classroom to complete the 

assignments.  She also didn’t count off for points on items 

such as parent communication folders as she had 

arranged with his mother a different way of 

communicating that was worked better with her work 

schedule.   

As far as Jackson’s behavior, he did have days he felt 

unfocused and still has a bad day every once in a while.  

However, at this school, they have many alternatives to 

suspension.  Also, all of his teachers work his positive 

behavior plan, and they allow him to take frequent breaks 

and move around when he feels restless, distressed, and 

overwhelmed.  All of his teachers and Jackson came up 

with his system, which allows him to move around and not 

distract the rest of the class.  By the end of 6th grade 

Jackson had made tremendous progress.  He began taking 

ownership of his work and finally reached grade level in 

math.  He did not get suspended once. 

 

 

Allow for work time 

 Process whole group 

  
What protective factors does the school have in place to promote 
resiliency? 
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Facilitator Says: 

Resisting re-traumatizing a child can be as simple as changing the 

way we ask questions.  We need to refocus on understanding what 

happened to a child rather than focusing on the behavior itself.  

Therefore, we must change the fundamental question from: 

- (click) What’s wrong with you? to  

- (click) What happened to you?  

 

Trauma informed care is not the same as a new reading program 

with a specific set of instruction.  Rather it is more of an informed 

lens we can look through when determining the right approach. 

 

One of the most important things we can do is to avoid re-

traumatizing. By being sensitive to students’ past and current 

experiences with trauma, educators can help break the cycle of 

trauma, prevent re-traumatization, and engage a child in learning 

and finding success in school. 

 

Facilitator Note: 
The slide is animated, 

activated by clicks.   
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Facilitator Says: 

How has the team helped to make sure Jackson was not re-

traumatized? 

 

Part Four: 
8th-9th Grade: 

Jackson’s 8th grade team worked with the high school to 

help transition Jackson to 9th grade.  His 8th grade 

Language Arts teacher contacted his high school counselor 

to ensure he was registered for the appropriate classes.  He 

had made great progress, but still was a little behind, 

Facilitator Note: 

-Part 4  

-Page 4 of workbook 
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except in math.  His teacher also communicated with his 

upcoming 9th grade teachers strategies that had been 

working since 6th grade and that had proven to be 

successful for Jackson.  In addition, his teacher helped 

Jackson research potential extra-curricular clubs and 

sports to find some hobbies and other areas of interest.  

The high school paired him with a peer mentor, a 12th 

grade student to help him transition to high school.  By the 

end of his 8th grade year, Jackson and his mom had met his 

mentor, his upcoming teachers and his school counselor.  

His 9th grade teachers and administration all adopted his 

positive behavior plan from middle school.   

12th Grade 

Jackson graduated in May…on time with his mother, older 

brother, and his 8th grade language arts teacher watching 

him in the audience!  He had a great high school 

experience, ending with him playing soccer and being a 

mentor to a new 9th grade student.  He graduated with B’s 

and C’s.  He still has not seen his father and his mother 

continues to work multiple jobs, however, he and his mom 

have grown closer.  He and his father exchange letters.  

Jackson is planning on attending community college in the 

fall, and he wants to be a math teacher.  

 

Allow for work time 

Process whole group 

  
How has the team helped build resiliency and to make sure 
Jackson was not re-traumatization? 
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Facilitator Says: 

The 4th R is critical to support youth in their journey to overcome 

trauma and become resilient.  To avoid Re-traumatizing we need to 

support all students to feel safe- physically, emotionally, socially 

and academically 
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Facilitator Says: 

You may not be able to change the campus, but think about what 

you could change in your own classroom. You can control how you 

respond and how you can avoid re-traumatizing a child.  

  

Think about one child in your classroom who comes to mind.   

Think about what you have learned about Trauma Informed Care 

and the youth you have taught. Use the 4 R’s  and what you have 

learned and identify an area a youth who may be struggling 

 

- What might you try?  

- Does one youth stand out to you? 

- What concerns do you have? 

- How could you intervene? 

- What can you commit to do? 

 

Facilitator Note: 

Refer participants to page 

19 in their workbooks. 
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Turn to page 19 in your workbook and write down your move to 

action.  When you write it down, you’re more likely to take action. 

 

(allow sufficient time for reflection and writing) 

 

Would anyone like to share out what you could commit to do to 

intervene? 
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Facilitator Says: 

Before we close, I’d like to read this quote to you…. 

Education is a challenging field. When we think back to Trauma and 

School Performance, which is page 1 in your notebook, we know we 

have kids coming to school who have experienced trauma in their 

lives and it is impacting their performance and behavior at school.  

In Arizona, one out of four children have experienced a traumatic 

event. In looking back to the 3 E’s (event, experience, and effect), 

we also know that the event(s) will not affect all children the same.  

You have made a commitment today to a child in your Move to 

Action. Because you have begun to realize, recognize, and respond 

to trauma in your classrooms and schools…you are on your way to 

becoming a trauma informed. 
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Facilitator Says: 

Read the slide. As educators this is what we can do by starting with 

the 3 protective factors: providing a caring and supportive 

environment, having high expectations and providing opportunities 

for meaningful relationship. Dr. Perry, a world expert on the long-

term effects of trauma in children was quoted as saying “Having 

access to tertiary care mental health services is not a good predictor 

of good outcomes.  It’s about connections to community, culture, 

and family.” You and your school can make a difference.   

Facilitator Note: 

Consider including a slide 

with the facilitators 

contact information for 

further questions, 

comments, etc. 
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Again, thank you so much for coming today, and for the amazing 

work that you do in our schools.   We’ll see you next time! 
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