
Page | 1  

 

 

 

 

 

Rewarding Excellence in  

Instruction and Leadership – 

The Next Generation 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Employee Group 4: 

Building-Level Administrators in REIL-TNG Schools 

Administering the AIMS/Stanford 10 and Galileo Assessments 
 

 

 

 

 

 

 

 

 

REIL-TNG Guidebook: 2013-2014 
A practitioner’s guide to understanding the REIL-TNG performance 

measures, calculating the REIL-TNG Score, and determining state 

performance designations 

 

An initiative of 



Page | 2 

Rewarding Excellence in  

Instruction and Leadership – 

The Next Generation (REIL-TNG) 

 
Rewarding Excellence in Instruction and Leadership -The Next Generation (REIL-

TNG), an initiative of the Maricopa County Education Service Agency, engages seven 

Maricopa County Local Education Agencies in implementing systemic change aimed at 

transforming how schools attract, place, retain, sustain, and develop effective 

educators. The ultimate goal is to build the capacity of educators to improve student 

learning. Rigorous, fair and transparent educator evaluations, targeted professional 

learning, tools for measuring student success, establishment of multiple career 

pathways, and sustainable, differential, performance-based compensation are critical 

elements of REIL-TNG’s Human Capital Management System.  REIL-TNG is a five-year 

initiative, which will culminate in 2017-18, is funded by a $57.8 million Teacher 

Incentive Fund grant from the U.S. Department of Education. 

  

REIL-TNG is guided by six guiding principles: 

 Educator compensation should be aligned to a common vision of instructional 

improvement. 

 Initial salary placement should attract top teaching talent through the 

establishment of a competitive salary. 

 Base pay placement and progression is designed to significantly reward long-term 

performance and rely less on years of experience and education units and 

degrees. 

 Base pay progression should reward effective educators by reducing the gap 

between initial and peak earnings. 

 Base pay progression is designed with an established end point. 

 

The overall salary structure should be designed to foster collaboration (in order to 

maximize the number of educators benefiting from base-pay progression based on 

effectiveness), as opposed to competition (limiting the number of educators who can 

benefit from base-pay progression based on effectiveness). 
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What is the Purpose                             

of the REIL-TNG Guidebook? 

Purpose of the Guidebook 

The purpose of this REIL-TNG Guidebook is to provide building-level administrators with 

information on how their performance will be measured in the 2013-14 school year, 

resulting in their end-of-year REIL-TNG Score.  This guidebook answers the following 

questions:  

 How will the observation of school leadership practice be used as a component 

of the REIL-TNG performance evaluation system? 

 How will growth in student learning be used as a component of the REIL-TNG 

performance evaluation system? 

 How will a building-level administrator’s REIL-TNG Score be calculated based on 

the observation and student growth components? 

 How will a REIL-TNG Score be used to determine a building-level administrator’s 

State Performance Classification? 

Differentiated Guidebooks for REIL-TNG Employee Groups  

Educators are classified into five different employee groups based on the measures and 

criteria that will be used to assess their performance in 2013-14.  This guidebook 

focuses on the REIL-TNG performance evaluation system for Building-Level 

Administrators in REIL-TNG Alliance schools (Group 4). 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

REIL-TNG Employee Groups in 2013-14 

 

1. K-12 Teachers in REIL-TNG Alliance schools 

2. Preschool Teachers in REIL-TNG Alliance schools 

3. Special Education Teachers in REIL-TNG Alliance schools 

4. Building-Level Administrators in REIL-TNG Alliance schools 

5. Coaches in REIL-TNG Alliance schools 
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Components of the REIL-TNG Performance Evaluation System  

As shown in Figure 1, the 2013-14 REIL-TNG performance evaluation system has four 

major REIL-TNG Components: Leading Observation Instrument results (50 percent), 

school growth results (40 percent), student growth results of observed teacher cadre (5 

percent), and district growth results (5 percent). 

 

Figure 1.  Components of the REIL-TNG Performance Evaluation System 

 

 
 

 

 

 

In general, a building-level administrator’s evaluation results on each component are 

converted to a Performance Score on a 1 to 5 Scale.  These performance scores are 

used to calculate a final REIL-TNG Score that is then used to assign a State Performance 

Classification to the building-level administrator. 

  

The subsequent sections of this guidebook provide further details about the 

instruments, calculations, and criteria used to determine a building-level 

administrator’s performance in each of the four major components that comprise the 

final REIL-TNG Score.  

 

 

 

School 

Growth 

Results, 
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 Leading 

Observation 

Instrument 

Results, 

50% 

Observed Teacher  

Growth Results, 5% District Growth  

Results, 5% 
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How is Observation                         

Used to Measure My Performance?  

Observation results account for 50 percent of the REIL-TNG Score in 2013-14.  This 

section provides an overview of the observation tool and process used by REIL-TNG 

Alliance districts to measure the quality of building-level administrators’ school 

leadership practice.  It also describes how the results of observations will be used to 

inform a building-level administrator’s REIL-TNG Score.  More detailed information on 

the observation tools and processes for all REIL-TNG educators is available on the REIL-

TNG Website.  

The Leading Observation Instrument (LdOI) 

The LdOI is the result of a collaborative effort to create a cross-district observational 

tool to be used as part of a performance-based evaluation system that recognizes 

excellence and supports the professional growth of building-level administrators.  The 

LdOI supports the common vision of instructional improvement.  

 

The LdOI is composed of five rubrics: 

1. Setting & Communicating Direction 

2. Building Relationships 

3. Developing the Organization 

4. Leading Instruction 

5. Securing Accountability 

 

As shown in Table 1, each LdOI rubric contains multiple elements.  Across the five 

rubrics, a total of 22 unique elements are assessed and rated using a scale from 0 to 4.  

Evaluators rate each element on multiple occasions using evidence gathered through 

observations of the building-level administrator in different settings and through the 

review of documentation, such as Continuous Improvement Plan, instructional support 

plan, educator goal plan, student achievement data, certified evaluator rating, 

management system artifacts, teacher/school observational data, and survey results.  

These rubric and elements are aligned to the Ontario Leadership Framework and the 

Interstate School Leaders Licensure Consortium (ISLLC) Standards. 

 

 

  

http://mcesa.schoolwires.net/Domain/107
http://mcesa.schoolwires.net/Domain/107
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Table 1.  LdOI Rubrics and Elements 

 

 

 

Performance Criteria for the Observation Component in 2013-14 

Results from the observation of school leadership practice comprise 50 percent of a 

building-level administrator’s REIL-TNG Score.  Over the school year, building-level 

administrators will receive multiple ratings on the 22 elements within the LdOI’s 5 

rubrics.  At the end of the school year, data from the individual element ratings will be 

combined to determine a summative performance score on each of those rubrics.  As 

shown in Figure 2, these rubrics individually contribute between 7 percent and 14 

percent to a building-level administrator’s REIL-TNG Score. 

 

  

Rubric REIL Scorecard Weight Elements

Shared Purpose

CIP: Goal Setting

CIP: Action Plans

School Resource Management

Accessibility

Mutual Trust & Respect

Conflict Facilitation

Group Facilitation

Change Process

Communication 

Management Systems

Recruitment, Retention, & Succession Planning

Observation & Evaluation of Instruction

Pre & Post Conference: Data Gathering

Post Conference: Reinforcement & Refinement

Professional Development: New Learning

Collaborative Learning Structures

Professional Development: Adjusting Support

Accountability for Goals

Supervision of Written, Taught, & Tested Curriculum

Implementation of Strategies

Educator Goal Plans

Overall 50% of REIL-TNG Score

Leading Instruction 14% of REIL-TNG Score

Securing 

Accountability 9% of REIL-TNG Score

Setting & 

Communicating 

Direction 
9% of REIL-TNG Score

Building 

Relationships 7% of REIL-TNG Score

Developing the 

Organization 11% of REIL-TNG Score
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Figure 2. LdOI Observation Components of REIL-TNG Performance Evaluation System 

 

 

 

 
 

 

 

Converting LdOI Rubric Results to REIL-TNG Performance Scores 

As previously noted, the individual element ratings for each LdOI rubric will be 

combined to determine a summative performance score for that rubric.  Specifically, 

the following three calculations will be undertaken to produce each rubric’s summative 

performance score: 

1. For each element in the rubric, average all ratings received within the element, 

rounding to the tenth decimal.  This produces one final rating for each of the 

rubric’s elements.  By way of example, this would entail producing one final 

rating, rounded to the tenth decimal, for each of the six elements that comprise 

the Leading Instruction rubric. 

2. Sum the final element ratings within the rubric to determine the Total LdOI 

Points Earned for that rubric, again rounding to the tenth decimal.  By way of 

example, this would entail summing the six elements of the Leading Instruction 

rubric to produce one final point total for the rubric. 
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Results, 
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Direction, 9% 
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Relationships, 7% 
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Organization, 11% 
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3. Use the Conversion Chart in Table 2 below to convert the total points earned on 

each rubric to a performance score on the same Common 1 to 5 Scale used in 

2012-13.  This Original Common 1 to 5 Scale comprises the following five 

performance scores: 

  

 
 

 

Table 2 displays the total points associated with each performance score on the original 

common 1 to 5 scale for the LdOI’s five rubrics.  For example, building-level 

administrators who earn more than 18.5 total points on the Developing the Organization 

rubric will receive a performance score of 5.  In contrast, building-level administrators 

who earn less than 8.5 total points on that rubric will receive a performance score of 1. 

 

 

Table 2.  Conversion of Total Rubric Points to REIL-TNG Performance Scores 

 

1 2 3 4 5 

REIL-TNG

Setting & 

Communicating 

Direction

Building 

Relationships

Developing the 

Organization

Leading 

Instruction

Securing 

Accountability

Performance (4 Elements) (3 Elements) (5 Elements) (6 Elements) (4 Elements)

Score

16 points possible 12 points possible 20 points possible 24 points possible 16 points possible

5 >14.8 >11.1 >18.5 >22.2 >14.8

4 12.4 to 14.8 9.3 to 11.1 15.5 to 18.5 18.6 to 22.2 12.4 to 14.8

3 10.4 to 12.3 7.9 to 9.2 13.0 to 15.4 15.6 to 18.5 10.4 to 12.3

2 6.8 to 10.3 5.1 to 7.8 8.5 to 12.9 10.2 to 15.5 6.8 to 10.3

1 <6.8 <5.1 <8.5 <10.2 <6.8
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How is Student Growth                  

Used to Measure My Performance?  

Measures of student growth make up 50 percent of the REIL-TNG Score in 2013-14.  This 

section describes the methods used to assess building-level administrators’ impact on 

student growth in 2013-14, including techniques for estimating the extent to which 

these administrators’ schools, observed teachers, and districts contribute to student 

growth over the course of the school year.  It also details how these measures of 

student growth will contribute to the REIL-TNG Score in 2013-14. 

Measures of Student Growth 

As shown in Figure 3, the student growth portion of a building-level administrator’s 

REIL-TNG Score consists of three distinct components: the contribution of his/her school 

to student growth (40 percent), the contribution of his/her observed teachers to 

student growth (5 percent), and the contribution of his/her district to student growth (5 

percent). 

  

Figure 3.  Student Growth Components of REIL-TNG Performance Evaluation System 
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There are two general approaches to measuring student growth.  They are: Value-

Added Measures (VAM) and Categorical Growth Measures (CGA).  In general, the use 

of VAM and/or CGA in calculating a building-level administrator’s REIL-TNG Score 

depends on the following factors: 

 The types of assessments administered by the building-level administrator’s 

school (e.g., the AIMS/Stanford 10, Galileo, and Custom Assessments). 

 The types of assessments administered by the building-level administrator’s 

district (e.g., the AIMS/Stanford 10 and Galileo Assessments). 

 The types of assessments administered to the students of the teachers observed 

by the building-level administrator (e.g., the AIMS/Stanford 10, Galileo, and 

Custom Assessments). 

 The student growth component being measured (e.g., individual, team, school). 

 

The following subsections summarize these VAM and CGA student growth measures.  
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Value-Added Measures of Student Growth 

Value-added analysis is used to estimate the contribution of a school, district, or group 

of observed teachers to student learning over the course of the school year.  These 

contributions are measured using students’ test scores on the AIMS/Stanford 10 and 

Custom Assessments, respectively. 

Value-added analysis uses sophisticated statistical techniques to compare students’ 

actual test scores to their predicted test scores.  For each subject area, predictions are 

made about what a student is expected to achieve on a particular assessment based on 

what is typical for students who are in the same grade, have similar prior test scores 

and demographic characteristics, and are enrolled in a school with similar demographic 

characteristics.  Students’ actual test scores are then compared to their predicted test 

scores in order to determine their value-added achievement gain in the subject area.  If 

students exceed expectations, the gain is positive.  If they fall short of expectations, 

the gain is negative. 

Assessments Used to Measure Value-Added Student Growth 

The value-added contributions to student learning of school, districts, and observed 

teachers are measured using students’ test scores on the AIMS/Stanford 10 and Custom 

Assessments.  We refer to these measures as the VAM-A and VAM-C, respectively. 

As shown in Table 4.1 (AIMS/Stanford 10) and Table 4.2 (Custom Assessments): 

 The VAM-A measure of student growth is based on student test scores in reading 

and math on the Arizona statewide assessments, the AIMS/Stanford 10, in grades 

2-10.  

 The VAM-C measure of student growth is based on student test scores on the 

Custom Assessments in social studies, music, physical education, theatre/dance, 

and art in a variety of elementary, middle, and high school grades.  MCESA, in 

collaboration with approximately 40 Local Education Agencies, developed the 

Custom Assessments for the non-state-tested subject areas to support the 

 

What Is Value-Added Analysis? 
 

A variety of sophisticated statistical techniques that use one or more years of prior 

student test scores, as well as other data, to adjust for preexisting differences among 

students when calculating contributions to student test performance. 
 

-Braun, Chudowsky, & Koenig (2010). Getting Value out of Value- Added.  National 

Academies Press.   
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collection of valid and reliable assessment data to measure student academic 

progress. 

Benefits of Using Value-Added Student Growth Measures 

With regards to its use in instructional and educator evaluation systems, the practical 

benefits of VAM include the following:  

 By controlling for other factors that also impact student achievement but are 

beyond the control of teachers, schools, or districts, VAM estimate the unique 

contributions of these teachers, schools, or districts to student learning over 

time. 

 Compared to other test-based evaluation models, VAM facilitate apples-to-

apples comparisons across teachers, schools, or districts by adjusting for 

preexisting differences in students’ individual learning abilities and family 

backgrounds.2 

 VAM capture student growth across the achievement distribution, including the 

growth of students that perform below state proficiency standards.  Regardless 

of where their students begin the school year academically, educators are 

evaluated based on their students’ improvement over the course of the year. 

 

 

  

                                            
2 Meyer, R.H., & Dokumaci, E. (2009). Mean and Variance Value-Added Indicators With Multilevel 

Shrinkage: Application to a Multi-District Statewide Value-Added System. Paper presented at the American 

Education Finance Association Annual Conference, Nashville, Tennessee. 
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Table 4.1.  Assessments Measuring Value-Added Student Growth (AIMS/Stanford 10) 

 

 

Baseline Measure
Outcome 

Measure
Baseline Measure

Outcome 

Measure

K

1

2

3  l* l  l* l

4 l l l l

5 l l l l

6 l l l l

7 l l l l

8 l l l l

9 l  l* l  l*

10  l* l  l* l

* Stanford 10 (and not AIMS) results. 

Spring 2014
Spring 2013     

(Prior Grade)
Spring 2014

Spring 2013   

(Prior Grade)

AIMS/Stanford 10 Value-Added Measures

Reading Math
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Table 4.2.  Assessments Measuring Value-Added Student Growth (Custom Assessments) 

 

 

Baseline 

Measure

Outcome 

Measure

Baseline 

Measure

Outcome 

Measure

Baseline 

Measure

Outcome 

Measure

Baseline 

Measure

Outcome 

Measure

Baseline 

Measure

Outcome 

Measure

K

1

2

3 l l l l l l

4

5 l l

6 l l l l

7 l l l l l l

8 l l l l l l l l l l

9 l l l l l l l l l l

10 l l l l l l l l l l

11 l l l l l l l l l l

12 l l l l l l l l l l

* Use of value-added measures (VAM) for each subject and grade combination will depend on test taker counts.

Grade

Social Studies Music

Spring 2014

Custom Assessment Value-Added Measures*

Theatre/Dance

(Middle/High)

Spring 2014Fall 2013

(All Schools)

Physical Education

(All Schools)

Spring 2014Fall 2013Spring 2014Fall 2013 Fall 2013

(Middle/High)

Art

(All Schools)

Fall 2013 Spring 2014
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Categorical Measures of Student Growth 

In addition to value-added analysis, CGA is used to evaluate student growth.  Developed 

by Assessment Technology Incorporated (ATI), CGA compares observed growth to 

expected growth for students over a defined period of time.  A statistical method called 

the repeated measures t-test is used to determine whether observed growth is 

significantly different from expected growth.  Based on the results of this test, any 

given group of students is then categorized by the extent to which those students, on 

average, outperformed, met, or underperformed their growth expectations. 

Assessments Used to Measure Categorical Student Growth 

The categorical growth contributions to student learning of school, districts, and 

observed teachers are measured using students’ test scores on the ATI Galileo 

Assessments and the MCESA Custom Assessments.  We refer to these measures as the 

CGA-G and CGA-C, respectively. 

As shown in Table 5.1 (Galileo) and Table 5.2 (Custom Assessments): 

 The CGA-G measure of student growth is based on student test scores in reading, 

math, science, and writing on the ATI Galileo Assessments in grades K-10 

(subject dependent). 

 The CGA-C measure of student growth will be based on student test scores on 

the Custom Assessments in those grade and subject combinations without 

student counts sufficient to conduct value-added analyses. 

 

What Is Categorical Growth Analysis? 
 

Categorical Growth Analysis considers the relationship between the growth observed 

for a group of students over a given time period and the growth expected for those 

students in that time period. Categorical Growth Analysis employs a well-established 

common statistical test, the repeated measures t-test, to evaluate whether the 

difference between observed growth and expected growth is significant for the group 

of students for which a teacher/principal is responsible. 
 

- Callahan (2013). Categorical Growth Analysis: A Method Involving the Repeated-

Measure T-Test.  Assessment Technology Incorporated.   
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Benefits of Using Categorical Student Growth Measures 

With regards to its use in instructional and educator evaluation systems, the practical 

benefits of CGA include the following:3  

 When students are tested in the fall and spring of the same school year, CGA 

measures can be used by educators to evaluate student growth over the course 

of the academic year. 

 CGA measures enable the evaluation of educators relative to a standard, rather 

than one another, thereby providing all educators the opportunity to exceed 

expectations. 

 CGA measures are based on student growth rather than on achievement, which 

provides important signals regarding instructional effectiveness on students 

across the entire performance distribution. 

In addition, the CGA measures complement the REIL-TNG value-added measures in a 

few notable ways: 

 First, CGA provides “criterion referenced” growth measures, which means that 

the contributions of school, districts, and observed teachers are evaluated based 

on the extent to which students maintain or improve their mastery of the 

Arizona academic content standards.  The various REIL-TNG value-added 

measures, on the other hand, are purely “normative”, in that students are 

compared to state or Alliance averages after adjusting for student and school 

characteristics. 

 Second, CGA measures based on ATI’s Galileo assessments will serve as strong 

leading indicators of AIMS/Stanford 10 value-added measures.  The Galileo 

assessments are directly aligned to the Arizona state academic content 

standards.  Schools, districts, and teachers that score highly on the CGA 

measures can anticipate similarly strong results on the AIMS/Stanford 10 value-

added measures. 

 Third, all of the REIL-TNG CGA measures are based on assessments administered 

in more grades and subjects than the AIMS/Stanford 10.  This enables more 

comprehensive analysis of school, district, and observed teacher performance. 

 

 

                                            
3 Callahan, S. (2013). Categorical Growth Analysis: A Method Involving the Repeated-Measure T-Test. 

Tucson, AZ: Assessment Technology Incorporated. See: http://www.ati-

online.com/pdfs/researchK12/CategoricalGrowthAnalysisRepeatedMeasureTTestResearchBrief.pdf. 

http://www.ati-online.com/pdfs/researchK12/CategoricalGrowthAnalysisRepeatedMeasureTTestResearchBrief.pdf
http://www.ati-online.com/pdfs/researchK12/CategoricalGrowthAnalysisRepeatedMeasureTTestResearchBrief.pdf
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Table 5.1.  Assessments Measuring Categorical Student Growth (Galileo) 

 

 
 

 

 

 

Baseline 

Measure

Outcome 

Measure

Baseline 

Measure

Outcome 

Measure

Baseline 

Measure

Outcome 

Measure

Baseline 

Measure

Outcome 

Measure

K l l l l

1 l l l l

2 l l l l

3 l l l l

4 l l l l

5 l l l l l l l l

6 l l l l l l l l

7 l l l l l l l l

8 l l l l l l l l

9

10

Spring 2014Fall 2013Spring 2014Fall 2013 Spring 2014Fall 2013 Spring 2014Fall 2013

Galileo Categorical Growth Measures

Reading Math Science Writing



Page | 19 

Table 5.2.  Assessments Measuring Categorical Student Growth (Custom Assessments) 

 

 
 

 

Baseline 

Measure

Outcome 

Measure

Baseline 

Measure

Outcome 

Measure

Baseline 

Measure

Outcome 

Measure

Baseline 

Measure

Outcome 

Measure

Baseline 

Measure

Outcome 

Measure

K

1

2

3 l l l l l l

4

5 l l

6 l l l l

7 l l l l l l

8 l l l l l l l l l l

9 l l l l l l l l l l

10 l l l l l l l l l l

11 l l l l l l l l l l

12 l l l l l l l l l l

* Use of categorical growth measures (CGA) for each subject and grade combination will depend on test taker counts.

(Middle/High) (Elementary /Middle) (All Schools) (Middle) (All Schools)

Custom Assessment Categorical Growth Measures*

Social Studies Music Physical Education Theatre/Dance Art

Spring 2014Fall 2013Spring 2014Fall 2013 Spring 2014Fall 2013Grade Spring 2014Fall 2013 Spring 2014Fall 2013
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Performance Criteria for Student Growth Component in 2013-14 

Student growth measures comprise 50 percent of a building-level administrator’s REIL-

TNG Score, with 40 percent based on school growth results, 5 percent based on district 

growth results, and the remaining 5 percent based on the student growth results of the 

observed teacher cadre.  Calculating the final contribution of each component requires 

converting that component’s underlying growth measures into a performance score. 

Converting Student Growth Measures to a REIL-TNG Performance Score 

The first step to converting student growth measures into a performance score is to 

identify the contributions made by the building-level administrator’s school, district, 

and observed teachers to student growth. 

 School Growth:  Whether using VAM or CGA, the contribution of a school is 

measured using the average difference between the actual and predicted 

achievement test performance for students in that school.  For each assessment 

and subject area combination, a given school’s contribution will be calculated at 

the grade level.  These grade-level measures will then be aggregated to the 

school level and combined across subjects to produce the school’s overall 

contribution to student growth.  By way of example, a school’s contribution to 

student growth on the Galileo Assessments (CGA-G) would represent the 

combination of its contributions on these assessments in math, reading, writing, 

and science. 

 Student Growth of the Observed Teacher Cadre:  The contribution of the 

teachers observed by a building-level administrator is based on the average of 

those teachers’ various performance scores.  Should the observed teachers have 

both value-added and categorical growth measures, their contribution to student 

growth will represent a combination of the performance scores associated with 

both types of measures. 

 District Growth:  Likewise, the contribution of a district is measured using the 

average difference between the actual and predicted achievement test 

performance for students in that district.  This contribution is calculated by 

combining the overall contributions of the district’s constituent schools.  By way 

of example, a district’s contribution to student growth on the AIMS/SAT10 

Assessments (VAM-A) would represent the combination of its schools’ 

contributions on these assessments in math and reading. 
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Table 6 arrays the student growth criteria associated with each performance score on a 

second common 1 to 5 Scale.  Generally speaking, a common set of criteria are applied: 

1. All growth measures are converted to one of nine performance scores on the 

New Common 1 to 5 Scale.  This scale comprises the following nine 

performance scores: 

 
 

 All VAM growth measures are expressed as standardized scores.  These 

standardized scores benchmark the performance of students associated with a 

school, district, or group of teachers relative to the average level of 

performance in a given student population, after taking into account their prior 

test scores and demographic characteristics.  Specifically, each growth measure 

is expressed in Standard Deviations relative to the population average.  By way 

of example, the conversion of the VAM-A growth measure (AIMS/Stanford 10) is 

based on the number of standard deviations that the measure’s underlying 

value-added estimate falls from the statewide average.4  In contrast, the VAM-C 

growth measure (Custom Assessments) is based on the number of standard 

deviations that the measure’s underlying value-added estimate falls from the 

average across the REIL and REIL-TNG Alliances. 

 All CGA growth measures are expressed in terms of the degree to which any 

given group of students, on average, underperformed, met, or outperformed 

their growth expectations.  These degrees are based on the statistical evaluation 

of the difference between a group’s average observed growth and its average 

growth expectation.  By way of example, a difference that is very large is 

unlikely due to random chance.  That is, it is significantly different from 

expectations at a high level of statistical confidence.  Thus, it is deemed highly 

likely that this group of students, on average, either exceeded or fell short of 

their growth expectations. 

 

 

 

                                            
4  This approach is similar to those used in other performance evaluation systems developed by Teacher 

Incentive Fund grantees. See Milanowski, A. (2011) Resolving some issues in Using Value-Added Measures of 

Productivity for School and Teacher Incentives: Ideas from Technical Assistance and TIF Grantee 

Experience.  The Harvesting Project at the Center for Educator Compensation Reform.  Madison, WI: Center 

for Educator Compensation Reform. 

1 1.5 2 2.5 3 3.5 4 4.5 5 
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Table 6.  Conversion of Student Growth Measures to REIL-TNG Performance Scores 

 

Growth Growth Benchmark

Component Assessment Measure  Population3 1 1.5 2 2.5 3 3.5 4 4.5 5

Value-Added1 AIMS/Stanford 10 VAM-A Statewide

Value-Added1 Custom VAM-C REIL/REIL-TNG

Categorical Growth2 Galileo CGA-G Statewide

Categorical Growth2 Custom CGA-C REIL/REIL-TNG

O
b

se
rv

e
d

 

T
e

a
c
h

e
r 

(5
%

)

All Growth Measures ALL ALL N/A

Value-Added1 AIMS/Stanford 10 VAM-A Statewide
below   

-1.75

-1.75 to 

-1.26

-1.25 to 

-.76

-.75 to   

-.26

-.25 to 

+.25

+.26 to 
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How is My REIL-TNG Score 

Calculated? 

The REIL-TNG performance scores from the observation and student growth components 

described in the previous sections will be combined to create a single measure of 

educator effectiveness called the REIL-TNG Score.  The REIL-TNG Score will be used to 

determine each building-level administrator’s annual State Performance Classification.  

In short, the REIL-TNG Score is based on eight distinct components – Total Points for 

each of the LdOI’s five rubrics, School Growth, District Growth, and Observed Teacher 

Growth – each scored on either the original or new Common 1 to 5 Scale. 

 

Converting performance scores from these eight distinct components into one final 

REIL-TNG Score, as well as the corresponding REIL-TNG Performance Classification, is a 

four step process.  

1. Convert each of the performance evaluation system’s components to a 1 to 5 

performance score. 

2. Calculate the REIL-TNG Points Earned for each component by multiplying that 

component’s performance score by its REIL-TNG Scorecard Weight.  

3. Calculate the REIL-TNG Score by summing the REIL-TNG Points Earned associated 

with all five components.  

4. Determine the State Performance Classification tied to the building-level 

administrator’s REIL-TNG Score. 

Step-by-step templates – called REIL-TNG Scorecards – are provided for building-level 

administrators as a resource for calculating REIL-TNG Scores. These differentiated 

Scorecards appear in the Scorecard Appendix of this guidebook. 

Step 1:  Convert LdOI to Performance Scores on Original Common 1 to 5 

Scale; Convert Student Growth Measures to Performance Scores on New 

Common 1 to 5 Scale. 

As detailed in the preceding sections of the guidebook, the first step to constructing the 

REIL-TNG Score is to convert the observation results for each component to a 

performance score ranging from 1 to 5.  

Step 2:  Calculate REIL-TNG Points Earned for each LdOI and Student Growth 

Component 

After the LdOI and student growth measures are converted to a performance score on 

the 1 to 5 scale, each is multiplied by its corresponding weight in the REIL-TNG 
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performance evaluation system and then rounded to the nearest whole number. This 

produces each component’s REIL-TNG Points Earned.  

Step 3:  Sum REIL-TNG Points Earned for All Components to Produce REIL-TNG 

Score 

The REIL-TNG Points Earned for all measures are then summed to generate the building-

level administrator’s REIL-TNG Score, which will range from 100 to 500. 

Step 4:  Determine State Performance Classifications 

The REIL-TNG Score is used to determine a building-level administrator’s annual State 

Performance Classification.  The state requires all educators to receive one of the four 

classifications: Highly Effective, Effective, Developing, and Ineffective. As shown in 

Table 7, cut points are placed on the REIL-TNG Score continuum to identify the range of 

scores associated with each performance classification.  For example, in order for a 

building-level administrator to receive a designation of “Effective”, his/her REIL-TNG 

Score must fall between 300 and 399. 

 

Table 7.  Converting REIL-TNG Scores to State Performance Classifications 

   

 

 

 

 

 

 

 

 

REIL-TNG  
Score  
Range 

 

State 
Performance 
Classification 

400 to 500 Highly Effective 

300 to 399 Effective 

200 to 299 Developing 

100 to 199 Ineffective 
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Key Terms in the 

Guidebook 

AIMS/Stanford 10 (VAM-A) and Custom Assessment (VAM-C) Value-Added Measures 

An estimate of the contribution of a teacher, school, or district to student growth.  A 

value-added estimate represents the difference between students’ actual and predicted 

test scores, where the predicted test scores are determined based on students’ prior 

achievement and demographic characteristics. Value-added estimates are compared to 

the average value-added estimate in the state (VAM-A) or across the REIL and REIL-TNG 

Alliances (VAM-C) to determine building-level administrators’ REIL-TNG performance 

scores for those measures. 

Conversion Charts   

Charts that explain the criteria for translating results from the various LdOI and student 

growth measures to the original or new common 1 to 5 scales.  

Galileo Categorical Growth Measure (CGA-G) 

A criterion-referenced growth measure developed by Assessment Technology 

Incorporated (ATI).  This measure tracks whether students, on average, 

underperformed, met, or outperformed their test score growth expectations based on 

their mastery of Arizona state content standards from the fall-to-spring administrations 

of the assessment.  A similar methodological approach will be applied to students’ 

results on the Custom Assessments (CGA-C) when limited test taker counts preclude the 

use of value-added measures. 

Leading Observation Instrument (LdOI) 

The instrument used to measure the quality of building-level administrator’s school 

leadership practice through field observations.  The LdOI is made up of five rubrics: 

Setting & Communicating Direction, Building Relationships, Developing the 

Organization, Leading Instruction, and Securing Accountability.   

New Common 1 to 5 Scale 

The scale on which the results of the student growth performance measures are placed 

before they are combined to produce the REIL-TNG Score.  This scale comprises nine 

performance levels (i.e., 1, 1.5, 2, 2.5, 3, 3.5, 4, 4.5, and 5).  Conversion charts are 

used to place building administrators’ School, Observed Teacher, and District Student 

Growth results on the New Common 1 to 5 Scale. 

Original Common 1 to 5 Scale 

The scale on which the results of the LdOI performance measures are placed before 

they are combined to produce the REIL-TNG Score.  This scale comprises five 

performance levels (i.e., 1, 2, 3, 4, and 5).  Conversion charts are used to place 
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building administrators’ results on the LdOI’s 5 rubrics on the Original Common 1 to 5 

Scale. 

Performance Score 

The 1 to 5 score associated with the performance measures in the REIL-TNG Scorecard’s 

eight components: Total Points for each of the LdOI’s five rubrics, School Growth 

Results, District Growth Results, and Student Growth Results for the Observed Teacher 

Cadre. 

REIL-TNG Components 

The REIL-TNG Scorecard’s eight categories of performance measures: Total Points for 

each of the LdOI’s five rubrics, School Growth, District Growth, and Observed Teacher 

Growth. 

REIL-TNG Points Earned 

The total points earned, rounded to the nearest whole number, for each of the 

measures comprising the REIL-TNG Scorecard’s eight components. 

REIL-TNG Score 

The measure of educator effectiveness determined by combining a building-level 

administrator’s performance on the five REIL-TNG Components. The REIL-TNG Score is 

then used to assign State Performance Classifications.  The REIL-TNG Score will range 

from 100 to 500. 

REIL-TNG Scorecard Weights 

The proportion of the REIL-TNG Score that is based on each performance measure. 

Weights are applied to each performance measure before they are added together to 

create the REIL-TNG Score. 

Standard Deviation 

A measure of the extent to which the scores from an assessment vary from the mean 

score for that assessment.  Standard deviations help determine the significance of 

differences between scores, whether they be students’ test scores on a standardized 

assessment or educators’ scores on an observational assessment. 

State Performance Classifications 

The four evaluation designations that districts must assign to Arizona building-level 

administrators: Ineffective, Developing, Effective, and Highly Effective.  

Total LdOI Points Earned 

The total number of points that building-level administrators earn by LdOI rubric across 

the elements that comprise each of those five rubrics. 



Page | 27  

 

Frequently Asked Questions 

How can I monitor my Leading Observation Instrument (LdOI) results 

throughout the school year? 

Building-level administrators will not only receive hard copies of their observation 

scores, but will also be able to access, review, and verify their scores online through 

the REILize Decision Support System (RDSS). 

What should I do if I notice a reporting error in my LdOI results? 

Evaluators are responsible for entering the results of your observations into the REILize 

Decision Support system.  If you notice an error in your LdOI results you should discuss 

the error with your evaluator and use the REILize Decision Support System to verify 

and/or report any error(s) in your scores. 

What steps are taken to ensure that all evaluators rate the LdOI rubric 

criteria with the same levels of rigor and objectivity? 

It is essential for all evaluators to use the same standards when rating the LdOI criteria.  

To ensure this is the case, all evaluators receive qualified and certified evaluator 

training. In order to establish and maintain inter-rater agreement, evaluators 

participate in an annual certified evaluator assessment. 

Where can I learn more about the Leading Observation Instrument? 

An informational webcast on the LdOI is hosted at: REIL-TNG Leading Observation 

Instrument Webcast.  Detailed information on the LdOI is also available in the Leading 

Observation Instrument Handbook.  Your district’s REIL-TNG Field Specialist is also 

available to answer questions on the LdOI or other components of the REIL-TNG 

program.  

What assessments are used to measure student growth in 2013-14? 

 

In 2013-14, the following assessments will be used across the REIL-TNG Alliance to 

calculate student growth: 

 AIMS and Stanford 10 reading and math scores for students in grades 2-10. 

 ATI Galileo Assessments in grades 3-10 (subject dependent). 

 Custom Assessments in social studies, music, physical education, theatre/dance, 

and art in a variety of elementary, middle, and high school grades. 

http://mcesa.schoolwires.net/site/Default.aspx?PageID=317
http://mcesa.schoolwires.net/site/Default.aspx?PageID=317
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What factors are controlled for in the value-added model? 

Value-added models evaluate teacher or school effectiveness by tracking student test 

score growth from one grade to the next using statistical techniques accounting for 

other factors that also impact student learning but are beyond the control of teachers 

and schools. When appropriate and the requisite data are available, the 2013-14 value-

added models will control for the following characteristics at the student, classroom, 

and school levels: 

 Prior achievement 

 Gifted and talented status 

 Special education status 

 Free and reduced-price lunch eligibility status  

 English Language Learner (ELL) status  

 Fluent English Proficient (FEP) status 

 Migrant status 

 Homeless status 

 Student mobility status (new to the school in non-promotional year) 

Our student population is highly mobile and students often transfer in and 

out of the school throughout the year.  Will these students be included in our 

growth results? 

For the student growth measures associated with the AIMS/Stanford 10 assessments, 

only students who are enrolled in the school for the full academic year will contribute 

to your growth results.  The Arizona Department of Education (ADE) considers a student 

enrolled for the full academic year if he/she is enrolled in the school during the first 10 

school days and remains enrolled through spring testing.  If feasible, a similar approach 

will be employed for the student growth measures associated with the Galileo and 

Custom Assessments.  In addition, the value-added model controls for the effects of 

year-over-year student mobility on student growth by including a covariate for students 

who are new to the school at the beginning of the school year owing to non-promotional 

school transfer.5   

How do the value-added growth measures account for student attendance? 

Students who are chronically absent are likely to make slower achievement growth than 

their peers. The value-added model attempts to control for the influence of student 

attendance on student achievement growth by factoring absentee and tardiness rates 

from the prior year into the equation used to predict students’ expected test scores in 

the current year.  Attendance from the prior year is used instead of attendance in the 

                                            
5 This variable is designed to capture mobility that is not due to normal promotions from elementary to 

middle school and middle school to high school. Prior studies have found this type of mobility associates 

with lower academic achievement (Ballou, Sanders, & Wright, 2004). 
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current year because student attendance in a given teacher’s class will be explained to 

some extent by the quality of instruction that the teacher is providing.  Since teachers 

can influence their students’ attendance in the current year, it violates one of the 

criteria for selecting control variables, in that it does not reside outside the control of 

teachers.  Therefore, we use attendance from the prior year as a control variable.6  

 

 

 

 

 

                                            
6 Similar approaches are employed in the value-added component of the educator evaluation systems in 

Washington D.C. (designed by Mathematica) and New York City (designed by the Value Added Research 

Center at the University of Wisconsin-Madison). 
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Scorecard Appendix 

The following appendix compiles the differentiated REIL-TNG Scorecards for K-12 

Building-Level Administrators in REIL-TNG Alliance schools (Group 4).  These 

differentiated Scorecards are necessary for the 2013-14 school year given that the 

contribution of a school to student growth will be based on up to four different student 

growth measures, depending on the assessments administered to each school’s 

students. 

 

Table 8 below summarizes how these various student growth measures contribute to a 

building-level administrator’s REIL Score at the school, district, and observed teacher 

levels.  Table 8 also enables building-level administrators to identify two important 

pieces of information regarding their REIL-TNG Scorecards:  

 The code that identifies which differentiated REIL-TNG Scorecard applies to 

them based on the assessments administered to their students.  These 

differentiated Scorecards appear in sequential order immediately following 

Table 8. 

 The weight of each student growth measure in their Scorecard’s school, district, 

and observed teacher student growth components.   

 

By way of example, building-level administrators whose students are associated with all 

possible REI-TNG student growth measures are assigned REIL-TNG Scorecard 4.3.  The 

School Student Growth component of their Scorecard (40 percent of their overall REIL 

Score) will be based on their students’ value-added growth measures on the 

AIMS/Stanford 10 (20 percent), categorical growth measures on the Galileo (10 

percent), value-added growth measures on the Custom Assessments (5 percent), and 

categorical growth measures on the Custom Assessments (5 percent).  The Observed 

Teacher Student Growth component of their Scorecard (5 percent of their overall REIL 

Score) will be based on the combination of their observed teachers’ individual-level 

performance scores. Lastly, the District Student Growth component of their Scorecard 

(5 percent of their overall REIL Score) will be based on their districts’ value-added 

growth measures on the AIMS/Stanford 10 (3 percent) and categorical growth measures 

on the Galileo (2 percent).   
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Table 8.  Student Growth Measures for Building-Level Administrators in Schools Administering AIMS/Stanford 10 and Galileo 

 

 
 

 

 

 

 

 

  

 

Total

AIMS/ ATI Galileo Custom Custom Scorecard

Stanford 10 Categorical Assessments Assessments Weight

Value-Added Growth Value-Added Categorical Growth of All

VAM-A CGA-G VAM-C CGA-C Measures

4.1 AIMS/Galileo/Custom 25% 10% 5% 40%

4.2 AIMS/Galileo/Custom 25% 10% 5% 40%

4.3 AIMS/Galileo/Custom 20% 10% 5% 5% 40%

4.1 AIMS/Galileo/Custom 5%

4.2 AIMS/Galileo/Custom 5%

4.3 AIMS/Galileo/Custom 5%

4.1 AIMS/Galileo 3% 2% 5%

4.2 AIMS/Galileo 3% 2% 5%

4.3 AIMS/Galileo 3% 2% 5%

District

Observed 

Teacher

The observed teacher contribution (5%) will be calculated as

an average of those teachers' performance scores based on

their individual contributions to student growth. This may

include any combination of the following student growth

measures: VAM-A, CGA-G, VAM-C, and CGA-C.

Student Growth 

Component

REIL-TNG 

Scorecard 

Code

Assessments 

Administered 

Students

Student Growth Measures

School
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REIL-TNG SCORECARD 2013-14 [4.1] 

Employee Group:  Building-Level Administrators 

School Assessments:  AIMS/Stanford 10, Galileo & Custom 

District Assessments:  AIMS/Stanford 10 & Galileo 

 

Administrator: __________________ 
 

District:      __________________ 
 

School:      __________________ 
 

 
 

 

Measure 
Performance Score 

(1-5) 
 Weight  

REIL-TNG 
Points 

Earned* 

Total 
Possible 
REIL-TNG 

Points 

LdOI 
Measures 

 

Setting & Communicating 
Direction 

______ X 9 = _____ 45 

Building Relationships ______ X 7 = _____ 35 

Developing the 
Organization 

______ X 11 = _____ 55 

Leading Instruction ______ X 14 = _____ 70 

Securing Accountability ______ X 9 = _____ 45 

School 
Student 
Growth 
Measures 

AIMS Value-Added  
(VAM-A) 

______ X 25 = _____ 125 

Galileo Categorical 
Growth (CGA-G) 

______ X 10 = _____ 50 

Custom  
Value-Added (VAM-C) 

______ X 5 = _____ 25 

Observed 
Teacher 
Cadre 
Student 
Growth 
Measure 

 

Average of Observed 
Teachers’ Individual 
Performance Scores 
 

______ X 5 = _____ 25 

District 
Student 
Growth 
Measures 

AIMS Value-Added  
(VAM-A) 

______ X 3 = _____ 15 

Galileo Categorical 
Growth (CGA-G) 

______ X 2 = _____ 10 

REIL-TNG Score: ____ 500 
  

* Rounded to nearest whole number. 

 

  

REIL-TNG  
Score  
Range 

State  
Performance 
Classification 

400 to 500 Highly Effective 

300 to 399 Effective 

200 to 299 Developing 

100 to 199 Ineffective 
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REIL-TNG SCORECARD 2013-14 [4.2]  

Employee Group:  Building-Level Administrators 

School Assessments:  AIMS/Stanford 10, Galileo & Custom 

District Assessments:  AIMS/Stanford 10 & Galileo 

 

Administrator: __________________ 
 

District:      __________________ 
 

School:      __________________ 
 

 
 

 

Measure 
Performance Score 

(1-5) 
 Weight  

REIL-TNG 
Points 

Earned* 

Total 
Possible 
REIL-TNG 

Points 

LdOI 
Measures 

 

Setting & Communicating 
Direction 

______ X 9 = _____ 45 

Building Relationships ______ X 7 = _____ 35 

Developing the 
Organization 

______ X 11 = _____ 55 

Leading Instruction ______ X 14 = _____ 70 

Securing Accountability ______ X 9 = _____ 45 

School 
Student 
Growth 
Measures 

AIMS Value-Added  
(VAM-A) 

______ X 25 = _____ 125 

Galileo Categorical 
Growth (CGA-G) 

______ X 10 = _____ 50 

Custom  
Categorical Growth 
(CGA-C) 

______ X 5 = _____ 25 

Observed 
Teacher 
Cadre 
Student 
Growth 
Measure 

 

Average of Observed 
Teachers’ Individual 
Performance Scores 
 

______ X 5 = _____ 25 

District 
Student 
Growth 
Measures 

AIMS Value-Added  
(VAM-A) 

______ X 3 = _____ 15 

Galileo Categorical 
Growth (CGA-G) 

______ X 2 = _____ 10 

REIL-TNG Score: ____ 500 
  

* Rounded to nearest whole number. 

  

REIL-TNG  
Score  
Range 

State  
Performance 
Classification 

400 to 500 Highly Effective 

300 to 399 Effective 

200 to 299 Developing 

100 to 199 Ineffective 
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REIL-TNG SCORECARD 2013-14 [4.3]  

Employee Group:  Building-Level Administrators 

School Assessments:  AIMS/Stanford 10, Galileo & Custom 

District Assessments:  AIMS/Stanford 10 & Galileo 

 

Administrator: __________________ 
 

District:      __________________ 
 

School:      __________________ 
 

 
 

 

Measure 
Performance Score 

(1-5) 
 Weight  

REIL-TNG 
Points 

Earned* 

Total 
Possible 
REIL-TNG 

Points 

LdOI 
Measures 

 

Setting & Communicating 
Direction 

______ X 9 = _____ 45 

Building Relationships ______ X 7 = _____ 35 

Developing the 
Organization 

______ X 11 = _____ 55 

Leading Instruction ______ X 14 = _____ 70 

Securing Accountability ______ X 9 = _____ 45 

School 
Student 
Growth 
Measures 

 

AIMS Value-Added  
(VAM-A) 
 

______ X 20 = _____ 100 

Galileo Categorical 
Growth (CGA-G) 

______ X 10 = _____ 50 
 

Custom Value-Added 
(VAM-C) 

______ X 5 = _____ 25 

 

Custom  
Categorical Growth 
(CGA-C) 
 

______ X 5 = _____ 25 

Observed 
Teacher 
Cadre 
Student 
Growth 
Measure 

 

Average of Observed 
Teachers’ Individual 
Performance Scores 
 

______ X 5 = _____ 25 

District 
Student 
Growth 
Measures 

AIMS Value-Added 
(VAM-A) 

______ X 3 = _____ 15 

Galileo Categorical 
Growth (CGA-G) 

______ X 2 = _____ 10 

REIL-TNG Score: ____ 500 
  

* Rounded to nearest whole number. 
 

 

REIL-TNG  
Score  
Range 

State  
Performance 
Classification 

400 to 500 Highly Effective 

300 to 399 Effective 

200 to 299 Developing 

100 to 199 Ineffective 
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