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Participants will be able to identify when a model is needed and create an appropriate and effective model based on 
the needs of the students.

• Participants will remember the roles of the teacher, and identify that modeling is one of four roles.

• Participants will define what a model is and write examples.

• Participants will understand why modeling is important.

• Participants will label the characteristics of effective modeling.

• Participants will identify the attributes of a model and explain its benefits, and when to use it.

• Participants will identify the attributes of a metacognitive model, explain its benefits, and when to use it.

• Participants will demonstrate selecting the appropriate model for lesson sub-objectives.

• Participants will observe a model and identify missing attributes.

• Participants will revise a model to include critical attributes of an effective model.

• Participants will write an effective model for a sub-objective of their choice.
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About This Workbook
This workbook is intended to support participants during the face-to-face workshop by (1) summarizing each step of the 
process, and (2) providing practice of each step of the process.

Workshop Objective

Prior Knowledge
Many components of this workshop build on learning from the prior workshop, Foundations of Instruction: Lesson 
Design.



is to provide 
students a clear 
understanding of 
the expectation of 
their learning.1
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The purpose of 

Modeling



2

Teacher Role: Modeling

Concrete- such as a model of 
a human heart or a miniature 
city

Replication- such as a picture 
or a symbol

Verbal- such as a poem or a 
speech

3 kinds of 
modeling... examples...
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An effective
Model...

1
2
3

is explicitly constructed—it uses very 
intentional, concrete examples and/or visual 
images.

has labeled steps or parts with precise 
academic vocabulary. 

is free of distractions—there isn’t any 
extraneous information or verbiage.
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1

2

3

Components of 
an effective 
model... Notes from video...

explicitly 
constructed

free of 
distractions

labeled steps
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Model...
A process
how to do something

A product/ 
performance
an exemplar that shows the end result 
of the completed task
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passing	 in	 papers,	 a	 dance	 step,	 throwing	 a	 ball,	 calculating	 a	 math	 
equation

Process... 

completed	 expository	 composition,	 an	 accurate	 spreadsheet,	 a	 watercolor	 
painting,	 a	 finished	 recipe

Product/Performance...

6
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IF
Student need a 
model...

the task or process will be more clear if 
they see and hear the steps.

the product will be higher quality if the 
students see the completed product.

and/or
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Model...
Metacognition

Providing an explicit, concrete visual example.

Explaining the steps or parts with clear academic 
vocabulary labels.

Keeping the model free from distractors.

Articulating the internal critical thinking as the 
task or performance is completed.

1

2

3

4
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Choosing the appropriate
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Model
Do students need to know how to go about 
something? ... then you model a process

Do students need to know what the end result looks 
like?  ... then you model a product/

performance

Do students need to understand the thinking 
required to accomplish a new complex learning task?

... then you model with 
metacognition



Standard or Performance Objective: Describe the following events of 19th century presidencies of Thomas Jefferson-- Louisiana Purchase; exploration of 
Lewis and Clark.
Lesson Objective: The students will select an obstacle or challenge from Lewis and Clark’s journey and explain how they overcame it.
Evidence of Learning: A journal entry from perspective of Lewis or Clark.
1. Indicate the part of the journey on a map.
2. Write an informative-narrative journal entry describing a segment of their journey, the obstacle, and the solution. 
3. Journal entry must be one paragraph in length.
4. Sentences must demonstrate precise descriptive words that show not tell.

Standard or Performance Objective: Describe the following events of 19th century presidencies of Thomas Jefferson-- Louisiana Purchase; exploration of 
Lewis and Clark.
Lesson Objective: The students will select an obstacle or challenge from Lewis and Clark’s journey and explain how they overcame it.
Evidence of Learning: A journal entry from perspective of Lewis or Clark.
1. Indicate the part of the journey on a map.
2. Write an informative-narrative journal entry describing a segment of their journey, the obstacle, and the solution. 
3. Journal entry must be one paragraph in length.
4. Sentences must demonstrate precise descriptive words that show not tell.

Standard or Performance Objective: Describe the following events of 19th century presidencies of Thomas Jefferson-- Louisiana Purchase; exploration of 
Lewis and Clark.
Lesson Objective: The students will select an obstacle or challenge from Lewis and Clark’s journey and explain how they overcame it.
Evidence of Learning: A journal entry from perspective of Lewis or Clark.
1. Indicate the part of the journey on a map.
2. Write an informative-narrative journal entry describing a segment of their journey, the obstacle, and the solution. 
3. Journal entry must be one paragraph in length.
4. Sentences must demonstrate precise descriptive words that show not tell.

Standard or Performance Objective: Describe the following events of 19th century presidencies of Thomas Jefferson-- Louisiana Purchase; exploration of 
Lewis and Clark.
Lesson Objective: The students will select an obstacle or challenge from Lewis and Clark’s journey and explain how they overcame it.
Evidence of Learning: A journal entry from perspective of Lewis or Clark.
1. Indicate the part of the journey on a map.
2. Write an informative-narrative journal entry describing a segment of their journey, the obstacle, and the solution. 
3. Journal entry must be one paragraph in length.
4. Sentences must demonstrate precise descriptive words that show not tell.

Standard or Performance Objective: Describe the following events of 19th century presidencies of Thomas Jefferson-- Louisiana Purchase; exploration of 
Lewis and Clark.
Lesson Objective: The students will select an obstacle or challenge from Lewis and Clark’s journey and explain how they overcame it.
Evidence of Learning: A journal entry from perspective of Lewis or Clark.
1. Indicate the part of the journey on a map.
2. Write an informative-narrative journal entry describing a segment of their journey, the obstacle, and the solution. 
3. Journal entry must be one paragraph in length.
4. Sentences must demonstrate precise descriptive words that show not tell.

Sub Objectives Teacher Role Student Actions Check for Understanding Modifications

The students will list problems/obstacles 
that they have had in class or on the 
playground.

Modeling

The students will state previous knowledge 
about Lewis’ and Clark’s journey. Questioning

The students will state obstacles of Lewis 
and Clark as they progressed through the 
Rockies on their journey.

Constructing

The students will use the words obstacle 
and challenge in their journal entry. Modeling

The students will write two descriptive 
sentences about a problem they had on 
the playground that is showing not telling.

Modeling

Teacher Role: Modeling
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Typical	 modeling	 errors...

•Allowing	 students	 to	 

participate	 in	 the	 model.

•Modeling	 too	 many	 steps	 at	 

one	 time.	 •Using	 too	 many	 words	 to	 

explain	 the	 steps	 or	 

metacognition.
•Omitting	 metacognition	 when	 

needed.



1. Complete the task as if I was the student. 

2. Pay attention to the steps or parts as I completed the task or performance.

3. List the steps or parts and think of labels for the steps or parts.

4. Recall what I was thinking, what choices I considered, how I arrived at my decision or solution, how I overcame obstacles, 

or how I improved the quality of my product or performance as I was working.

5. Write that internal thinking out as dialogue for each step or part.

6. Check my visual example to see if it provides an explicit, concrete representation of a completed high quality performance 

or task, and if appropriate add written labels.

7. Check my written dialogue to ensure that it tells students the steps or parts using my labels.

8. Check my written dialogue to ensure that it tells students my thinking process or metacognition.

Teacher Role: Modeling
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Writing a Metacognitive
Model




